
 

 

 



Ernest Righetti High School CAPP Team 
 

Introduction 
In 2013, Ernest Righetti HIgh School applied for and received a grant from the California Academic Partnership Program 

through the California State University system. At the time we were facing a transition to the newly adopted Common 

Core State Standards with the New Generation Science Standards coming soon after, and we saw this grant as an 

opportunity to support our movement to the new standards. Over the course of 4 years, our team grew and changed as 

we developed new ways to help our students be successful.  

 

Our team was fairly unique out of all the schools awarded grants through the CAPP initiative in that we were a team of 

teachers leading our project that was supported by our administration, rather than a team being led by administrators. 

With that as our composition, our team chose to spend our grant monies on small projects in various areas to support 

students throughout our school from entry through their transition to post-secondary education. Our ideas and efforts 

were based on what we saw on a day to day basis in our classrooms and working with students and families. In the 

pages that follow are the most successful projects that the ERHS CAPP grant made possible.  

 

ERHS CAPP Grant Team: 

 

LeeAnne DelRio, Ed.D. (ERHS, SMJUHSD) 

Steve Molina (ERHS, SMJUHSD) 

Salvador Reynoso (ERHS) 

Britt Ortiz (UCSB) 

Cathleen Petty (ERHS) 

Geri Coats (ERHS) 

Eric Blanco (ERHS) 

Jose Pereyra (ERHS) 

Julie Santoyo (ERHs) 

Dutch VanPatten (ERHS) 

Samantha Van Patten (ERHS) 

Julia Raybould-Rodgers (AHC) 

Susan Farley (AHC) 

Yvonne Teniente (AHC) 

Mayra Morales (AHC) 

Matt Provost (ERHS) 

Karen Tait (AHC) 

Christine Watkins (PVHS) 
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Chapter One: 

An Introduction to Leading a Collaborative School 

Reform Project 
LeeAnne DelRio, Ed.D.  
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It all began with a grant offer, a principal, and a teacher who cared about making a meaningful change for their students 

and school. The California Academic Partnership Program, a segment of the CSU Chancellor’s Office, sought high school 

teachers and administrators willing to take-on their biggest problem areas, A – G completion rates, college-going rates, 

student equity, and the way students are tested, graded, counseled, and presented academic information for their 

futures.  

 

The Problem 
Santa Maria Joint Union High School District faced l16% of students met EAP English proficiency, 5% of students met EAP 

Math Proficiency, scores, 25% of our students met A – G Completion rates, low college-going rates, low college 

admissions, and high levels of remedial coursework when students did go to college. The statistics also reflected a need 

for more equitable practices, throughout our schools, to raise Latino student enrollments in college and university.  

  

Our Story Began... 
Ernest Righetti High School (ERHS) is a unique high school that serves approximately 2000 students per year from many 

cities. Although Santa Maria is the main city our school district serves, the neighboring cities of Guadalupe, Sisquoc, 

Orcutt, and Los Alamos and outlying rural areas make-up our population. We serve our students with the intention of 

bettering our community every year. We are a Title 1 school within a Title I district. More than 48% of our students’ 

parents in the district, have not graduated high school. Santa Maria, until just recently, had the highest teenage 

pregnancy rate of any city in the entire industrialized world. Bill Deneen called it a “pregnancy-epidemic” (November 29, 

2009, Bill Deneen) and a study by Global Reproductive Health (2009) calculated a 40% teenage pregnancy rate in Santa 

Barbara County, mainly attributed to Santa Maria and Northern County residence.  In the city of Guadalupe, 25% of the 

population are living below the poverty line and 48% are living at or below the poverty line, making this a community 

living with one of the top poverty rates in California. Our students are generally disadvantaged, but continue to strive for 

the American Dream of a good education and well-paying job in their future. On our campus, you will not see students 

feeling disadvantaged or left behind; you will see thousands of eyes filled with hope, vision, perseverance and the 

knowledge that they are loved, cherished and fought for by our teachers, administration, and staff. The CAPP Grant 

allows our team to serve our community with greater focus and the intention of changing the vicious cycle of poverty by 

utilizing our educational institutions to unite the community, get more of our students into colleges, universities, and 

high-paying careers. We seek to provide more career and college choices to our students and guide our families to 

understand, support and feel comfortable with these goals to empower our students, and families, and break the 

economic cycle of struggle.  

 

Our story began at one high school in our district. Within 3 years, some of our actions were institutionalized by our 

district and spread to every high school in our district, improving the odds for our students and our community.  

  

Steps  

Every new project begins with a vision… and many times, that vision evolves as the project rolls into development and 

uncovers new angles and perspectives that were out of view in the past. This is what happened through our CAPP 

Project. Once we began, our team needed to continue to change shape and add members to provide access to changing 

old policies, providing new access to our students.  
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1. I wrote the grant –  

The principal, Steve Molina, walked over to my classroom with the RFP in hand, and asked if I could write it. And I 
did…with a vision of creating more A – G completers, writing curriculum for both English and Math to better prepare our 

students for the Common Core Curriculum, creating better access into college by aligning our curriculum to the Common 

Core State Standards and better preparing our students for testing.  

2. Facilitate financial aspects of the grant 
I made sure any work done for the school reform project would be tied to financial reimbursements and/or stipends for 

teachers and college professors. Sustainability. Paying educators for their professional time and work are one of the 

most important factors in keeping momentum and dedication. I think sometimes people forget teachers are 

professionals who, although passionate for their work and care deeply about the students and our community, need to 

be reimbursed for time, wisdom, and work done outside of their contracted hours. Just because teachers often 

volunteer most of their free time, does not mean it is advisable to run a project using that method. Stipends are very 

important to the process because it adds value and commitment to the very important, ground-breaking work. It is not 

easy  

3. Get the right people around the table.  

I called and emailed everyone that Steve Molina and I felt we needed on the team for the initial meeting. I introduced 

myself, grant objectives, and the idea of being paid to show-up once a month with a united mission to bridge the gap 

between our organizations to keep our students from falling through the cracks. Jim Collins, author of Good to Great, 
states, “First, you get the right people on the bus, and the wrong people off the bus (2001, p. 41)”.  

4. Expect preconceived notions… 

regarding each other, and the other system to arise and fuel conflict. Be prepared to be the peace-keeper, the inspirer, 

and one that continuously reminds everyone, repeatedly, that: 1) we share a mission, 2) It is hard work (and that is why 

the grant is paying us to be here together, 3) we are paving new trails to make our systems better serve our students, 

their families, and our community, and 4) knowledge that our systems will benefit from this work.  

5. We were driven, flexible, and willing to try new ways, even if we faced failure.  

Thousands of students are counting on our small group of dedicated educators. We strived for our students to bend the 

systems, change practices, and remove barriers. Educational systems are like brick walls… if you remove one brick, the 

weight gets distributed differently. The more bricks you move, exchange, take-out, the more unpredictable the 

consequence, and the effect echoes through the whole wall. Change is scary for most, so be patient. Most people are 

resistant to change and prefer a weak status quo that they know to the unknown. Try to set-up “worst-case-scenarios” 

to play through the possibilities to prepare for any negative effects. I try to remember the paradox of creativity is 

destruction (Book: Paradoxes of Group Life, By Smith & Berg, 1987).  Whenever you create something new, something 

else has to die or be destroyed. This is the fight one will face as they develop school reform actions and push to get them 

institutionalized. Do not allow “old ways” and the challenge of facing a bureaucratic system get in the way… 

of fighting for your students’ futures. It is an easy cop-out to say things like, “That is not how we do it” or “This is going 

to upset a lot of people.” This work is not easy. It is like taking apart an old machine and placing new parts that make it 
more efficient. At many points, the machine will need a new part invented, just to connect the old with the new. That 

creative engineering is the work of the school reform leaders.  

6. Let the data be your voice and supporting students, your guide.  

Data will show achievement gaps and illuminate the parts of the system that are broken. If the data shows that your 

school has 75% Hispanic students, and 20% Caucasian, 5% African American, and 12% of the Hispanic, 60% of the 

Caucasian, and 2% of the African American students are applying and going to college, the data is highlighting a huge 

problem in the system.   
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7. Look through new lenses!  

Although it may be difficult to see issues from angles other than your own, try thinking and seeing things from the 

students’ perspectives, parents and guardians’ perspectives, etc.… If you are not able to figure-out why students are 

falling through cracks in your system, create a survey, make phone calls, meet with whole classrooms or meetings, and 

find-out what you, as educators, are missing. Then, LISTEN and try to determine what is missing or what is broken. You 

cannot fix what is not acknowledged as broken. Then, reimagine the system that serves the students, their families, and 

your shared community.  

8. Keep every conversation focused on student achievement.  

Student achievement creates shared vision. Educators are paid to focus on student achievement. Sometimes, this 

mission gets lost between testing, school politics, and the student numbers game, but this is truly the mission of an 

educator. Focusing decisions around how many students an action can help will help clarify what actions are needed. 

Also, it is difficult for anyone to argue over student success… because when students are successful, schools are 

successful.  

9. Share each victory and measurable success!  

Once actions begin to show a measurable, positive effect, it is important for the momentum of the project to share 

successes. Bragging often leads to more interest, greater support from the District, and helps to build ideas of 

empowerment through the school and district. Essentially, if a teacher makes a big difference in student lives, other 

teacher and administrators begin to know that they too, can produce positive change, even when the system itself may 

seem broken at times. This opens up more possibilities for making greater change.  

10. Every meeting is a democracy, but it has a leader! 

Just because a “Leader” organizes the meeting, does not mean they dictate the meeting. Every voice in the meeting is 

important. Listen for insights, especially from partners of the other systems you are unfamiliar. The leader’s role is to 

identify moments where the meeting is dragging, wasting time, move it forward, or hold on to an important discussion 

until resolution.  

11. Respect everyone’s time! 

We are all busy, tired, and sometimes feel like we are not paid adequately for the time we put into our educational jobs. 

Do not let one subject, a moot-point, an angry rant, an argument going in circles, or any other time-wasting element 

derail the entire meeting. Each meeting should have an agenda. Make sure each part of the agenda is addressed and 

reassign those arguments, details, or items truly needing more time to a separate meeting date.  

12. Have a “If not us, then who?” attitude!  

Seriously, if this small group of dedicated people does not take this on for our students, then who will? Be accountable. 

Be dedicated. Know that thousands of students need you to stick-up for them. Like Margaret Mead stated: Never doubt 

that a small group of dedicated people can change the world; indeed, it is the only thing that ever has!  

13. Don’t stop asking yourselves, “What if?”  

This question opens the door to innovation.  

14. We are the dreamers of dreams – Willy Wonka.  

Don’t forget that those sitting around the table are the ones that come-up with the ideas. Listen and consider the 

possibilities. Then, create the steps to make the action come to fruition.  

  

My Story 

Leadership takes many forms and takes shape when you decide to take the wheel and drive.  

 

It all began in 2013 when Steve Molina, the principal, walked into my Art classroom and asked me to look over a grant 

for $80,000, from the CSU Chancellor’s Office. It was a California Academic Partnership Project (CAPP). The grant 

focused on getting more of our economically disadvantaged students into higher education and helping to fund 
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teacher’s time to both partner with local colleges and universities to align curriculum, while rewriting curriculum for the 

new Common Core expectations imposed by the state of California.  

 

Although I was an “Art teacher,” I had been writing grants for schools, in various positions, for almost 20 years. Serving 

disadvantaged districts provides my life with purpose and it is my way of using my life to even the playing field for all 

students. I have always believed that one’s title does not limit the boundaries of their impact on an organization. 

Fortunately, this CAPP Grant served as a perfect opportunity to prove this perspective.  

 

I wrote the grant from a teacher’s perspective, assuming the administrators in my district, although their involvement 

was crucial, did not have the extra time. I also understood the reality that no school reform project can be sustained 

without teacher buy-in and dedication to the project. I knew that the teachers, and college professors / instructors, had 

to own this project for its successful implementation.  

 

As soon as we received notice that we got the grant, I began using much of my prep time and after school time to meet 

with our Department Chairs and professors from the local community college, Allan Hancock College. I introduced 

myself (both via email and in person by phone) and the vision of the project, emphasizing there would be $300.00 pay 

associated with every 2-hour meeting, for every team member (at that time, I was also paying administrators to show 

up, until I learned that I was not allowed to use the funds in that way). I worked with my principal to decide who on our 

campus to contact. He chose two English teachers and two Math teachers to attend the CAPP Demonstration 

Orientation Meeting in Long Beach on November 13, 2013.  

 

Our first meeting took place at Ernest Righetti High School December 2, 2013. And our story, together as a team, began.  

 

We introduced ourselves around the table and I began our relationship together by developing a shared mission and 

team vision. I shared the objectives of the grant and began with idea that we are all here to figure-out what we could be 

doing better. We analyzed the data and saw a few highlighted data points, illuminating our need to make changes in our 

systems. We wanted to keep our students on the path to college, yet we were plagued with dismal numbers of college 

assessment testing, low test scores reflecting the need for remedial college classes when they did test, low parent 

participation, low numbers of FASFA forms filled-out, low A- G completion rates, and not only did we not have a 

college-going culture in our high school, we did not have high school-going culture. Our jobs, no small undertaking, 

through this CAPP Grant was to change all of these things.  

Our Story 

Our School: Ernest Righetti High School in Santa Maria, CA:  

 

Ernest Righetti High School (ERHS) is a unique high school that serves approximately 2000 students per year from many 

cities. Although Santa Maria is the main city our school district serves, the neighboring cities of Guadalupe, Sisquoc, 

Orcutt, and Los Alamos make-up our population. We serve our students with the intention of bettering our community 

every year. We are a Title 1 district. More than 48% of our students’ parents have not graduated high school. Santa 

Maria, until just recently, had the highest teenage pregnancy rate of any city in the entire industrialized world. Bill 

Deneen called it a “pregnancy-epidemic” (November 29, 2009, Bill Deneen) and a study by Global Reproductive Health 

(2009) calculated a 40% teenage pregnancy rate in Santa Barbara County, mainly attributed to Santa Maria and Northern 

County residence.  In the city of Guadalupe, 25% of the population are living below the poverty line and 48% are living at 

or below the poverty line, one of the top poverty rates in California. Our students are generally disadvantaged, but 

continue to strive for the American Dream of a good education and well-paying job in their future. On our campus, you 

will not see students feeling disadvantaged or left behind; you will see thousands of eyes filled with hope, vision, 

perseverance and the reality that they are loved, cherished and fought for by our teachers, administration, and staff. The 
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CAPP Grant allows our team to serve our community with greater focus and the intention of changing the vicious cycle 

of poverty by utilizing our educational institutions to unite the community, get more of our students into college, 

universities, and high-paying careers. We will target high demand, high-paying industries near our school to work with 

industry leaders who will soon seek our students for employment. We seek to provide more career and college choices 

to our students and guide our families to understand, support and feel comfortable with these goals to empower our 

students, families, and break the economic cycle of struggle.  

  

Before we could begin the actual work, we had to build trust among each other and a stronger aptitude to becoming 

visionaries. We all came to the first meetings with some political history – stereotypes about each other, 

disempowerment, and a lack of respect that held us all prisoner and kept us from meeting our potential as a team. The 

college teachers felt the high school teachers were not doing their jobs to prepare students for college… they wondered 

what we were teaching for four years when our students still could not write well or handle high levels of Math. High 

school teachers wondered why the college assessments were designed to keep our students out of college and judged 

the college as “gatekeepers.” We did not understand each other’s systems, know how decisions were made, who made 

them, or the processes our students needed to go through to get-in, challenge test results, or get through the hoops of 

entering into college.  

 

Reflecting on this now, it seems so strange how separate we were as systems even though we depended on each other 

for our success and our students depended on us to help them with things that were also foreign to us.  We had no idea 

who they were, how their system worked, or who to call if we had questions for our students. We now work side by side 

both literally, and figuratively, to support the students that progress from one system into the next. 

 

Our attitudes have also changed. We know our ideas are powerful and that a small team of people can create a huge 

impact on our systems. When we first began, we said things like: “That’s not how we do it. This is going to upset a lot of 

people. There’s no way they are going to go for that! This is going to create a total mess.”  

 

Now, we have not only changed our perceptions of each other and our systems, we have changed the dialogue. Now, 

our comments sound more like: “I think we should find a way to make that happen. Can you imagine how many students 

we can reach? Let’s figure out who will be affected and how we can support them through this change, ensuring we all 

benefit. This is going to rock the vote, but let’s see how we can steady it. I think they will initially react in this way… but 

once we explain x and y they will understand. Let’s show them the data so they understand where we are coming from, 

then, let’s explain how we think we can help the students.”  

The Challenges…  

The biggest challenge to successful institutionalization is the teacher contract. The teacher contracts and union 

negotiations over teacher pay for extra work, stipend allowances, summer teaching pay, and other contractual issues 

made many of our ideas difficult to implement. The CAPP grant was small enough to squeak under the radar for most 

stipends and temporary actions. But once these actions were successful, and institutionalized through the school district, 

it became difficult to pay teachers for their time at the rates agreed to by our team because we became bound to the 

Association contract. Unfortunately, this resulted in our projects, that we had poured ourselves into, becoming watered 

down or negatively changed in other ways.  

 

One example of this situation is the Accelerated Summer Geometry class. The grant paid for the curriculum development 

and teacher stipend to pilot it for three years. Once the district took control, the teacher pay was reduced to $25/hour 

with no way to increase. Our union was battling internal struggles and we were unable to work towards a change in the 

negotiated contract. While we had been hoping for a formal change to the overall contract allowing teachers to be paid 

more, the local union problems prevented this from coming to fruition. . None of our teachers wanted to work for one 
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third of their regular pay over their summer vacation, and understandably so! So, our first year the Accelerated Summer 

Geometry class was expected to be fully institutionalized by the school district, 2017, it did not run.  

 

We faced  other challenges as well including that we were never able to present to our school board about the projects 

from our own perspective, nor did we gain any acknowledgment. This is not just a problem of acknowledgement and 

recognition - this prevented the programs from gaining staff and community support which could have fueled a better 

institutionalization. As the leader of this group, I found it difficult to support teachers to continue doing such hard, and 

to be honest, amazing work, while the programs were either being weakened or credit was not being granted where 

due.  

The Emotions of a Teacher Leader…  

Emotionally, as a teacher leader, I felt nervous, empowered, frustrated, and optimistic.  

 

I was nervous lead my peers at the high school, not only because I was an Art Teacher (generally, not the most respected 

position to hold at a high school). Art teachers are seen as the “play” teachers who generally are seen as less important 

to the educational experience as it related to college and career success.  While I know these stereotypes are not true, 

they play a part in the dynamics of the group. Art education, when done well, creates and supports innovation and 

innovators. It connect the left and right brain to combine logic with ingenuity. In addition It was also difficult breaking 

down the barrier of being a peer leading a group of high school, college, and university teachers, and counselors.  

 

Fortunately, I had many other experiences outside of my art position to further breakdown the stereotype and hold a 

place as a leader. I wrote the grant we were instituting, I hold a Doctorate in Education, Organizational Leadership, and I 
have worked leading grant funded projects in the past. I also worked for Allan Hancock College, teaching in Sociology, 

Psychology, and Art. Lastly, I held an office on the college campus while running a grant for the California Department of 

Education. I believe all of the above were not necessary for being a teacher leader, but they helped in alleviating any 

false perceptions.  

 

I felt empowered to help take the words I had written into the grant, to fruition with a dedicated team. I sat before a 

team of compassionate, action-oriented, and tenacious educators. We began to create a shared vision totally focused on 

the students’ success and the achievement of getting into college. As each action we planned began, we learned, took 

note of the challenges and successes, and made sure we made improvements the following year. Although we were 

scared of failure, or in statistical terms, no measurable effect, we believed in our ideas and pursued them with action.  

 

I became frustrated working within the confines of a bureaucratic system that fed the fear of the unknown, created long 

hours of paperwork and negotiations, and a dedicated resistance to pushing outside of the comfort levels, even when 

those comfort levels prevented progress. 

 

My continued optimism is fueled through leading actions that significantly change thousands of lives. The possibility 

teachers and educators have to truly change the world are as infinite as our dreams. I got into teaching to help heal the 

world. Through grants and partnerships between educational and other entities, we can change systems, alter patterns, 

and shift economics through our educational systems. When I fall asleep every night, I know I have done everything in 

my power to leave this earth a better place. The CAPP Project allowed me to begin a leadership journey that is just 

beginning. I made plenty of mistakes, as we all do in order to learn and grow. However, we learned, we grew, and 

ultimately we changed our system. We piloted a variety of projects that supported our students in their journey to 

complete high school with a more promising future. Some of these projects have been fully implemented either in our 

school district or in the partner schools. These actions were so impactful and impressive, others have claimed them, 

districts have cloned them, and we are hoping to spread the ideas like wildfire.  
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Successes:  

In three years, we have successfully created a team of teachers and administrators who admitted we were not serving 

our students well enough in our high schools, community college, UCs, and CSUs for a successful transition into their 

next post-secondary step. Together, we sought-out ways to catch students before they fell through the cracks, creating 

stronger bridges for high school adaptation, testing success, college application, college success, and develop a united 

front to invite the families of our students into the world of academics that many of our parents and guardians 

previously viewed as unfamiliar.  

 

Partnership with AHC:  

● START Testing (Placement testing) on ERHS site! Previously, students were required to go to the college and test 

on a Saturday, finding their way to the campus, testing center, and navigating our bus system all at the same 

time.  

● 3 AHC counselors, one on each of the high school campuses, 5 days a week from 9:30 am – 1:00pm!  

● Testing Practice provided to all senior students in their English class, given by AHC.  

● Registration numbers for every senior ERHS student now provided for testing, enabling all ERHS students to be 

tracked and easily enroll in community college.  

● Increased communication and alignment of curriculum and expectations.  

● We now know what each other school is doing, how our systems work, and how to navigate each other’s 

bureaucracy with more ease and more success.  

● AHC Counselors go directly to Guadalupe and other outlying communities to meet with students and families, 

teach them about college enrollment, Financial Aid, and the process of registration in a bilingual environments. 

AHC English Boot Camp:  

● So successful, now institutionalized and funded by Allan Hancock College 

● 2-3 sections running Summer of 2016 = 80 students enrolled  

● 78% success rate in bringing students that score right below grade level, to test at grade level, reducing the 

remedial placements and starting more students off at the college level by fall.  

Guadalupe visits from AHC Counselors:  

● Steve Molina, the SMJUHSD LCAP Director, facilitated the AHC counselors making individual contact for 

recommended students. Each student household was called by a AHC counselor urging families to attend one of 

the two workshops offered for AHC student orientation and Financial Aid.  

● 200 students showed up with their families and registered.  

● 37% spike in AHC College registration for Latino students!  

JumpStart Academy:  

● Increased student connection to a high school culture and our RHS community  

● Continued support throughout the year as 15 out of the 32 come back to visit both Geri Coats and Cat Petty 

every day at lunch and touch base with them throughout  the year  

● Cohort mentality developed for support throughout their high school experience  

● Approx 50 students participated in our 2015, 45 in 2016, and 45 in 2017 

● 2 vans provided transportation for students from Guadalupe 

● Students from each of the 5 communities/cities we serve represented  

 UCSB EAOP on our high school sites:  

● UCSB brought their EAOP program to ERHS, and after resounding success there is now, an EAOP College Site 

Coordinator works at all three comprehensive high schools in the SMJUHSD. This is a joint venture with the 

Coordinator salary being paid 50% by SMJUHSD and 50% by UCSB. The goal is ensuring greater numbers of 

9 



college and university enrolled students, as well as support to reward students and promote a college going 

culture by acknowledging student who meet and exceed A – G requirements.  

● EAOP students will be the first priority for concurrent enrollment for Allan Hancock College.  

● UCSB will pay to rent books for the concurrent courses while students are still in high school.  

● The first time SMJUHSD and UCSB have hired an employee together  

Math Policy for Placement at AHC:  

● Multiple measures are used to assess student readiness and placement for AHC College math courses.  

● The student appeal process is now clearly outlined for students as well as support for questioning the results of 

the placement test if they don’t appear appropriate, and processes and shared policies are in place to assess 

students’ transcripts.  

● Students now can appeal the test if they score one course below high school class last finished, within 2-3 years, 

and if the student received an “A” or “B”. Therefore, AHC can now use transcripts from our schools to place 

students in their math courses.  

● We are still assessing the data to see what percentage of students are being promoted by multiple measures 

and whether the new placements are creating successful students.  

Accelerated Geometry Course:  

● Allows juniors going into their senior year to get back on the A – G track by providing the course they need to 

finish the A-G Math by Senior year.  

● Allows freshmen to move forward to a Calculus Track for senior year.  

● Increases the probability and opportunity to offer these same options for English, Science, and further Math 

offerings  

● Uses the college model for our accelerated courses.  

  

Our Partnership Continues 
We are particularly proud of our partnership with Allan Hancock College, our accelerated Summer Geometry course, our 

Summer JumpStart Academy program, and the effect of going directly into communities and presenting college 

registration, financial aid, and overall access into our college institutions, scholarships, and support systems. Our 

Summer JumpStart Academy program welcomes incoming freshmen students to begin forming a “high school going” 

culture and begins to create friendships between students from five different communities that all share the same high 

school site.  

 

Our ability to break the cycle of expecting students and their families, unfamiliar with our college systems, to figure-out 

how to apply, register, test, and attend college is truly one of our most valued achievements. Our college counselors 

now go into our surrounding communities, presenting information in Spanish as well as English so the information is 

obtainable,  they bring computers to aid registration and FASFA applications on the spot, and bring other forms of 

scholarships and students loans to the forefront to ensure every student who wants to attend college obtains access. 

This supports the family by giving them information and access to understand the college system in order to support 

their children.  

 

ERHS teachers have improved relationships with neighboring colleges and universities, and we gained comfort 

approaching colleges and universities to increase the access for students. When we began seeking partnerships, we 

were not sure whether we were supposed to call them, email, make an appointment with the President of the college, 

call department heads, etc.… It was very unfamiliar, like we were groveling for attention and time that no one really 

wanted to give. What we discovered was so much different! Instructors, Chairs, the President, EAP Directors, EAOP 

Directors, and the head of the Counseling departments were so happy to hear from us and very willing to meet with us. 

Ultimately we all have the same goal, to support student success. 

 

10 



We learned about each other’s systems. We didn’t know their political structure, who to talk to, what the processes are 

for change, or the even the shape of the power pyramid. We found ourselves asking questions like, “How hard is that to 

change? Who do you or we need to speak to? Would it be helpful to have our principal call or the UCSB EAOP 

Coordinator there? We learned how to navigate each other’s system and bring in an insider if need be, because now, we 

had back-up, we had to build a foundation of trust by continuing to show-up to meetings, try new routes, and 

sometimes sit patiently and wait, trusting that the person who was pursuing change just needed more time.  

 

As a team, we have accomplished a greater number of our students enrolling into college, better test scores, more A – G 

completers, and more accurate placements as our students transition from high school into a post-secondary institution.  

 

We created a means to produce more A-G completers by creating the Summer Accelerated Geometry course, so that 

students could get back on the A-G track. Our counselors are mapping-out the A-G track courses, and our EAOP 

Coordinators on campus from UCSB are recognizing students who are on the A-G track with Academic Achievement 

Receptions including ice cream parties and Certificates of Achievement.  

 

We have systems set into place now for students to utilize their grades in Math courses to get into the next level of 

college course, ensuring the placement is more accurate and the institution does not have to wait for the official 

transcript to be released before the student can enroll into their college courses the first semester.  

 

The AHC English Boot Camp provides a review of writing concepts to enable students to re-test and score higher, into 

college level classes within 6 weeks. This alone saves student money, time, and the possibility of dropping out of college 

before the student is earning college credits.  

 

We have learned to listen, trust, believe in our ideas, and work as a unit to brainstorm ideas, work on solutions, and 

dream together to make what we want for our students to become a reality in a very short time. We aspire to extend 

our hand into the middles schools, multiply our reach into our communities, and utilize our team to change our 

organizations to ensure access, success, and the equalize the playing field for all of our students.  

 

Our combined team of high school and college counselors who go straight into our impoverished community areas to 

support greater access to enrollment information, financial aid, and bilingual services are now being looked at for 

institutionalization from both the high school system and the college system based on the greater number of Latino 

enrollments.  

College, LCAP, & CTE Funding:  
All of our actions have been funded and supported in our local community college, LCAP, and CTE funding. This is how 

our origional CAPP actions have now been institutionalized and funded through other sources. 

  

Recommendations Educational Leadership:  

For any person or group looking to create school reform actions: 

1. Find administrators who will support teacher leadership and possess a progressive, innovative, compassionate 

drive to improve educational services. Then, invite them to be on the team.  

2. Involve union representatives into team meetings. You will need their help.  

3. Provide stipend or compensation for every team member. This will fuel progress and help with sustainability. 

Grant money is great for this.  
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4. Invite the right people at the table. Learn who makes the decisions, and what the processes are to get on the 

agendas.  

5. Gather data before you begin to directly link actions to changing the data. Collect data as you go. Like an action 

research project, collect data and shift gears when actions are not yielding the desired results.  
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 Artifacts:  
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Chapter Two: 
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Julia Raybould-Rodgers 
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The Problem  

Ernest Righetti High School (ERHS) is one of the local feeder schools in Allan Hancock College’s (AHC) district. After 

testing, students from ERHS were typically placed into the traditional developmental sequence. When AHC started 

working with our CAPP partners in Fall 2013 only 40 % of ERHS students were placed into transfer level English classes at 

AHC.  

 

At one of our early CAPP meetings with all partners, the English instructors from AHC were questioned why ERHS 

students were not being placed into transfer level English classes (despite completing their high school classes). We later 

decided to take this up as our research question for CAPP and investigate the mitigating factors around placement. This 

decision was challenging for us, as community college instructors, because we believed in the validity of the English 

Accuplacer (English portion of the START test) used by the college at the time.  

 

We also recognized that there was a growing disconnect between the expectations AHC English instructors had for the 

high school students coming to college, and the skills that ERHS teachers and administration felt their students actually 

had.  

 

Working together on the early projects proved to be challenging too, due the rather differing organizational patterns at 

the two institutions. In particular, it was difficult for community college instructors to move around in the high school 

environment. This created frustration in some of our early projects when we were looking at placement testing practices 

at ERHS.  

AHC CAPP partners also found a lukewarm reception within their own English department at AHC English faculty 

meetings when they tried to introduce their innovative CAPP projects to faculty. However, with CAPP funding we were 

able to collect data that began to change people's minds.  

Data  

1. Initial placements of ERHS students in the English developmental sequence at AHC:  

Placement data for ERHS students in fall 2011:  

● English 511 (4 levels below transfer) 44 students (18%)  

● English 512 (3 levels below transfer) 13 students (5%)  

● English 513 (2 levels below transfer) 33 students (13%)  

● English 514 (1 level below transfer) 64 students (26%)  

 

The possibility of students (including ERHS students) enrolling and passing a transfer level English class between Fall 

2011 and Spring 2014 was shown by data collected from the Basic Skills Progress Tracker, available at the Chancellor's’ 

Office website, to be as follows:  

● 1 in 5 students who start one level below transfer enroll in a transfer level course and about 1 in 6 students 

pass that course.  

● 1 in 3 students who start two levels below transfer enroll in a transfer level course and about 1 in 3 students 

also pass that course.  

● 1 in 3 students who start three levels below transfer enroll in a transfer level course and about 1 in 4 

students pass that course.  

● 2 in 3 students who start one level below transfer enroll in a transfer level course and about 2 in 3 students 

also pass that course.  
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This was the baseline placement data that AHC CAPP partners arrived at before starting to work with our ERHS CAPP 

partners. It was clear that the majority of ERHS students had a long road ahead of them taking multiple levels of English 

classes until they were eligible to take a transfer level class. It was also clear that students who start with such a long 

road ahead of them have much lower likelihood of completing their degree at the community college or transferring to a 

university.  

 2. Placement data on Accuplacer test following testing interventions in the year one:  

AHC CAPP partners worked with ERHS English teachers and counselors in the first year of CAPP to improve placement of 

ERHS students who took the Accuplacer English placement test.  

 

Increased numbers of ERHS students took the Accuplacer English placement test in 2015 when compared with 2014; 

however, despite promoting practice testing and active counseling the placement levels did not improve significantly.  

● In May, 2014, 49 ERHS students took the English placement test at AHC Testing Center.  

○ 55.09% of ERHS students received a placement in a developmental English class.  

○ 69.37% of ERHS students received a placement in a developmental reading class.  

● In March 2015, 92 students took the placement test.  

○ 60.41% of ERHS students received a placement in a developmental English class.  

○ 61.51% of ERHS students received a placement in a developmental reading class.  

 

As a result of this placement data, the AHC CAPP partners started to look at the placement process and alternatives to 

place incoming ERHS students into the English sequence at AHC.  

 3. English Summer Boot Camp Data 

The Summer Boot Camp was developed to create an alternative pathway for ERHS students to enter a transfer English 

101 class directly by challenging their placement from the Accuplacer placement test using the official college challenge 

policy. They filed an appeal to allow them to retest and then attended an intensive 14-hour essay writing boot camp 

before retesting using the WritePlacer essay test.  

 

The Summer Boot Camp 2014 was funded by CAPP and AHC Basic Skills Initiative Grant and was available to ERHS 

incoming students and a group of incoming AHC student athletes:  

● 32 students attended the first day of boot camp. Students had varying placements in the traditional English 

developmental sequence.  

○ 17 students (53.13%) were one level below transfer.  

○ 4 (12.5%) students were two levels below transfer.  

○ 4 (12.5 %) students were three levels below transfer.  

○ 7 (21.88%) students were four levels below transfer.  

● There was a 96.8% completion rate for students.  

● There was a 48.38% success rate for students placing into a transfer English 101 class with the remaining 

students placing into an accelerated class one level below transfer.  

After analyzing the data, it was decided to change the selection criteria for boot camp and apply it to students with 

placements one level below transfer English 101. This change substantially improved the success rate in future boot 

camps.  

 

The Summer Boot Camp 2015 was funded by AHC Basic Skills Initiative Grant and available to all incoming high school 

students:   
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● 107 students attended the first day of boot camp.  

● There was a 91.58% completion rate for students.  

● There was an 82.65% success rate for students placing into a transfer English 101 class.  

● 85 students enrolled in a fall transfer English 101 class.  

 

The students from Ernest Righetti High School were the most successful group of students among 86 students 

graduating from local schools in terms of transfer English 101 placement rates after boot camp:  

● 24 students attended the first day of boot camp; 1 student dropped during boot camp.  

● 82.60% placed into a transfer English 101 class  

● 89.47% of these students enrolled in a fall transfer English 101 class  

 

The Summer Boot Camp 2016 was funded by AHC Basic Skills Grant and available to all incoming high school students:   
● 86 students attended the first day of boot camp.  

● There was a 94.18% completion rate for students.  

● There was an 88.6% success rate for students placing into a transfer English 101 class.  

● 85.71% of these students enrolled in a fall transfer English 101 class.   
 

The data from the summer boot camps 2014-2016 showed that the placement test was not beneficial in terms of 

assessing the English abilities for many incoming RHS (and other students) at AHC. The boot camp was favorable as an 

intervention for students who had placements one level below transfer English but did little to help students with 

placements up to four levels below a transfer English class. As a result, the AHC CAPP partners started to look at 

acceleration alternatives to place incoming ERHS students into the English sequence at AHC.  

 4. Acceleration to bypass Traditional Developmental Sequences: Baseline Fall 2012-13 data   
The AHC CAPP partners started to look at both local and state data analysis in detail as a result of attending training at 

CAP. In 2012:  

● 37% ERHS students placed into a transfer level course  

● 26% ERHS students placed into a course one level below transfer  

● 36% ERHS students placed into courses two, three or four levels below transfer  

● 31% ERHS students were assessed as being college ready in their reading skills.  

 

In 2013 the data remained relatively similar with:  

● 40% ERHS students placed into a transfer level course  

● 25% ERHS students placed into a course one level below transfer  

● 35% ERHS students placed into courses two, three or four levels below transfer.  

 

In addition, in 2013 a further set of data showed that the majority of incoming high students, including ERHS students 

who were being placed in English remediation, were not progressing through the developmental sequences to transfer 

level classes. Of particular interest to the AHC partners was a ‘leaky pipeline’ phenomenon in the developmental 

sequence where data showed that there was decreased enrollment of students in the next level of the developmental 

sequence even if they passed their classes. The data showed that of the students who completed an English course only:  

● 38% of students four levels below transfer enrolled in the next level  

● 58% of students three levels below transfer enrolled in the next level  

● 69% of students two levels below transfer enrolled in the next level  

● 85% of students one level below transfer enrolled in a transfer level course.  
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We were forced to recognize that our current system of four levels of developmental English classes was creating too 

many opportunities for students to fail. Clearly for the students placed one level below transfer, the odds of actually 

enrolling in a transfer level class were significantly higher.  

 

Armed with data and research findings, the AHC CAPP partners needed to find a way to directly place more students into 

transfer level classes or in classes one level below transfer.  

 5. Placement by GPA  

Following our work and discussions with our ERHS CAPP partners, who believed that the majority of their students were 

ready for direct placement in transfer level classes, an investigative study was funded by CAPP to provide data on the 

placement of ERHS students in the English sequence at AHC. In spring 2014, Kelley Brune, from KB Statistical Consulting, 

produced a report that indicated that if ERHS students who had 3.0 GPAs were placed in transfer level classes irrelevant 

of their Accuplacer placement score they had an 80% chance of success. For students placed in lower level courses, 

students with lower GPAs still generally had success; as the courses become more advanced, students with higher GPAs 

were more successful. Since the GPAs were so varied across all courses, it is not easy to say if high school GPA could 

substitute for the placement determined by scores on the Accuplacer tests. The two measures, together, might provide 

the most accurate placements.  

  

 

 

 

6. An Open-entry Acceleration Class One Level below Transfer:  

While the GPA placement data was encouraging, the AHC English department faculty was not ready to make any major 

innovations using GPA placement data. As a result, the AHC CAPP partners decided a pilot open entry accelerated course 
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for ERHS students one level below transfer using an existing course outline. This was a viable alternative because it faced 

no major opposition from the AHC English faculty for the AHC CAPP partners since it was a pilot and did not require a 

new course to be approved by the department. Instead the course objectives were adhered to for a course one level 

below transfer and modified instructional materials produced co-operatively by the AHC CAPP partners and two 

additional AHC faculty.  

 

It was decided to hold the first pilots of the course in fall 2014 with a group of ERHS students and incoming AHC 

students. The pilot required a heavy counseling component and the AHC CAPP partners worked with AHC CAPP 

counseling partners to navigate the placement requirements to allow students with lower placements to enter the class. 

The pilots continued from Fall 2014 to spring 2016 with:  

● 4 sections in Fall 2014  

● 6 sections in Spring 2015  

● 5 sections in Fall 2015  

● 7 sections in Spring 2016  

 

In addition, additional sources of funding were found within AHC to allow CAPP to fund training to teach accelerated 

classes and to provide specially designed curriculum. The results continued to be supported, and an analysis of the data 

from fall 2014-2016 showed encouraging results. The research question was: Among first-time students between fall 

2014 and spring 2016, what percent successfully completed English 101 when compared to those on a traditional path 

versus those on an accelerated path?  

  

  

  

The results showed significant gains for all first-time incoming students including ERHS students who elected to take an 

accelerated class rather than their placement based on the Accuplacer.  
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The Accuplacer placement policy favored the white student population and acceleration was a means to narrow the 

equity gap in English placement.  

  

  

The promising results from the pilot accelerated classes provided the necessary data for the support and approval of a 

permanent open entry class one level below transfer. The course was taught in Fall 2016 and the developmental 

sequence has undergone a radical transformation as students elect to take an accelerated course rather than move up in 

the traditional developmental sequence.  

7. Replacing Developmental Courses with Acceleration 2016 to present:  

Since the English department has not yet made a decision to reorganize its developmental pathway there are currently 

two pathways to a transfer level course: the four levels of traditional development courses or the open entry 

accelerated course, one level below transfer.  

 

By adding more acceleration courses and decreasing the number of developmental courses, students are able to enroll 

in an accelerated course and in this way, move more quickly into English 101, increasing their overall chances of 
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graduating college.  This is reflected in the decline in the traditional developmental sections. Fall 2017 also shows a 

decline in accelerated sections being offered in anticipation of more students entering transfer level classes directly 

through using multiple measures and GPA placements.  

  

  Spring 2016  Fall 2016  Spring 2017  Fall 2017  

Accelerated classes  5 (pilot) sections 

(19.23%)  

10 sections (43.47%)  9 sections (56.25%)  6 sections (50%)  

Traditional 4 levels of 

classes  

26 sections  23 sections  16 sections  12 sections  

Co-req classes  0  0  2  3  

  

In addition, the English department is piloting an experimental co-requisite transfer-level course where students who 

are not eligible for a transfer level class, but wish to take a transfer level class, are able to take a transfer level class with 

two additional units of supplementary instruction. Two classes were taught in spring 2017 for the first time. The results 

show a 67% pass rate in both classes which is higher than the pass rate in the regular transfer level classes between Fall 

2013 and Fall 2016.  

  

Success Rates in AHC Transfer Level Classes  

Semester  Success%  

Fall 2016  64  

Spring 2016  58  

Fall 2015  62  

Spring 2015  57  

Fall 2014  61  

Spring 2014  63  

Fall 2013  61  

  

  

8. Placement using GPA  

In fall 2017, the English department will utilize placement by GPA as part of their revised multiple measures for 

placement. This will increase the likelihood of more students being able to enroll in a transfer level class directly when 

they arrive in college. It is estimated 77% of students will be now eligible for direct placement in a transfer level class in 

fall 2017. This final measure will finally bring closure to the question that was posed by our CAPP partners at ERHS back 

in 2013 of why their English students were not being placed directly into transfer level classes.  

22 



.  

  

9. Conclusions:  

The data clearly indicates the benefits that can accrue as the result of partnership efforts between two institutions. 

Without a doubt, the ability for AHC CAPP partners to collaborate and experiment on CAPP projects with our ERHS 

partners brought immense change that allowed institutionalization of many projects that were started within CAPP 

efforts. These efforts not only have improved relationships between ERHS and AHC but between other local high 

schools. Many of the programs and institutional changes at AHC have brought benefits to all students district wide. It is 

recommended that such collaborative efforts and funding continue in the future between ERHS and the English 

department at AHC to improve the success of students as they work towards their degrees and vocational certifications.  

  

STEPS TO MAKE IDEAS AND ACTIONS COME TO FRUITION AND SERVE OUR STUDENTS BETTER.  

1. Changing the Culture of Testing and Placement:  

A. Limited research indicated that students who took placement tests at the school site and earlier on in 

the year had better placement experiences. Discussions with the testing center and the Counseling 

Department at AHC as well as teachers and counselors at ERHS confirmed that many first-time incoming 

students did not realize the importance of doing well on the placement test. With this in mind, the AHC 

English partners started to work with the ERHS counselors and teachers to encourage students to take 

the placement test more seriously, take a practice placement test, and also take the placement test 

earlier on in their senior year. This resulted in increased collaboration between the counseling 

departments at ERHS and AHC.  

B. As a result of this intervention, more students took the placement process seriously, placement testing 

moved from AHC to the high school, and counseling took up greater responsibility for testing and 
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placement. This was an approach that was later adopted in all the local feeder high schools in the 

district.  

C. An English Summer Boot Camp was set up for the first time before the beginning of the fall semester of 

2014 at AHC with a group of ERHS incoming students and a group of AHC athletes. The purpose of the 

boot camp was to improve the students’ essay writing skills so that they would be able to follow the 

college’s official procedure to challenge their placement score and enter directly into a transfer level 

class.  

D. As a result of the success of this intervention, subsequent boot camps were held in summer and winter 

2015, summer 2016 and expanded to other local high school students as well as students at AHC. AHC 

has continued to fund the Summer Boot Camp through funding from the Basic Skills Initiative and 3SP.  

2. Changing the Culture of Developmental English Sequences:  

A. In 2013, the AHC English department revised their developmental sequence and added an additional 

class level with the idea that this new placement sequence would be beneficial to students and improve 

their English skills in transfer level classes.  

B. Through some initial research, the AHC CAPP partners found that multiple levels of developmental 

classes were in direct opposition to the approach that was being advocated due to the experiences at 

other community colleges.  

C. To validate this, the AHC CAPP partners formed a team with two other AHC English instructors and 

attended acceleration training funded by CAPP at The California Acceleration Project (CAP) with Katie 

Hern and Myra Snell for the first time in 2014.  

D. As a result of the CAP acceleration training, in fall 2014 the AHC CAPP partners piloted the first 

accelerated open entry English classes with ERHS students and athletes at AHC. This class was designed 

to enable ERHS students placed up to four levels below transfer English at AHC to be able to complete 

their developmental English requirements in one semester. It provided a much needed but vigorous 

shortcut for ERHS students to reach transfer level English classes. It also established a joint collaborative 

effort with AHC and ERHS counselors who were responsible for guiding students into open entry 

accelerated English classes.  

E. As a result of the success of the first set of accelerated class pilots with ERHS students and AHC student 

athletes, the pilots continued and were expanded over a total of four semesters in the English 

department at AHC. More AHC instructors were trained in acceleration at CAP and data was collected 

which was presented to the AHC English department. The AHC English department approved the writing 

of a permanent accelerated course which was institutionalized in fall 2016. The culture of placement 

within the college was transformed through a collaboration that started with one pilot including ERHS 

students.  

F. In spring 2017, acceleration efforts have continued in the English department at AHC with a new 

experimental co-requisite course where students receive additional skills development while taking a 

transfer level English course. This course is open to students who do not have a direct placement in 

transfer English.  

G. As a result of AHC’s joint involvement with CAP and CAPP, the English department has been able to 

remain at the forefront of the innovative changes in developmental curriculum and placement practices. 

In fall 2017, all students (including ERHS students) are eligible for placement in transfer level classes 

based on a wider range of multiple measures designed to promote faster progression through the 

college English sequence. The most prominent of these are: placement by high school GPA, a summer 

boot camp bridge program, an open entry accelerated class one level below transfer, a skill building 

class taken concurrently with a transfer level class, and earlier Accuplacer testing at school sites, district 

wide.  
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H. Our CAPP partnership was crucial in making these innovative changes in placement at AHC. Our 

innovative successes and failures were discussed, criticized, and praised at CAPP meetings with our 

partners. For us, the independent funding from CAPP gave us the freedom to research, practice, and 

innovate at our institution.  

 

3. What We Learned Working with our CAPP Group and Others:  

A. Collaborate with the local partners you share your students with. Sit at the same table as them and talk 

about your concerns, successes, and future plans. Disagreements may be sometimes painful, but they 

often lead to consensus that benefits all stakeholders.  

B. Choose a wise leader to organize the group’s partners as well as a seasoned independent advisor to act 

as a mediator when things get heated in the group.  

C. Be a good advertising executive to convince others that your projects are meaningful and if others work 

with you, together you will produce better outcomes for students.  

D. Create buy-in with other teaching faculty by using faculty driven projects. Your administration may think 

that they know what is needed, but you are the one in the classroom with your students every day.  

E. Get paid for your innovative work. Through stipends provided by CAPP, we were able to fulfill our 

commitments to the CAPP partners.  

F. Remain optimistic. There will be failures. Move forward with the projects that work and leave the ones 

behind that do not work.  

 

Our Story, Our Aha and Golden Moments  

There were many challenges that our CAPP group had to overcome to become a functional, cohesive, working unit. 

Many issues were addressed eloquently, and not so eloquently, between the partners as projects were presented. There 

was a healthy amount of criticism and praise. There has traditionally been a divide between the work done in high 

schools and community colleges, but the CAPP collaboration provided us with an opportunity for both sides to look at 

things from a different perspective.  

 

Some of our most golden moments occurred when they were most unexpected. For us, one of these was early on in our 

project when the English teachers from ERHS met together with the English instructors at AHC. At this meeting, both 

sides presented their expectations for their students. It was a defining moment because it broke down many of the 

barriers and misunderstandings that had existed for a long time between the two institutions. Examples of students’ 

work were shared and discussions followed about the writing, reading, and critical thinking expectations of students 

while in high school and college.  

 

Many of our golden and aha moments occurred around the table at the meetings together with our partners. Working 

with CAPP gave the AHC partners a greater understanding of how differently our institution worked even though we 

shared the same group of students. The great advantage of working in a CAPP partnership was sitting around the same 

table and discussing openly issues that previously never had the opportunities to be voiced. These were questions like: 

Why are our English high school students not getting placed into transfer level classes? What are high school graduates 

learning in high school that puts them in developmental English classes? Why is the college gatekeeping our students 

from direct placement in transfer level classes? What exactly do you do in your classes?  
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RECOMMENDATIONS FOR FURTHER ACTIONS OR STUDY  
CAPP’s greatest success was to provide a set of educational partners with the opportunity to get together and innovate. 

The funding and structure provided by CAPP was instrumental in the success of the partnership between ERHS and AHC. 

Lack of funding would have made it harder for our CAPP partners to move on with their projects independently. The 

results are impressive, and there is a desire for us to find future funding to continue with our collaborative efforts.  

 

Artifacts: 
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The Problem 

The students at RHS were not transitioning well to AHC. Many were ending up in remediation classes. One factor was 

that the two English departments (ahc and rhs) had not articulated in years. We felt that this step was important so that 

we (our RHS english teachers)  knew what was expected for our students at the next level. In addition, the AHC english 

department was able to learn what we had been teaching and focusing on with our 12th graders.  

 

A secondary problem was that students were not A-G compliant. We determined that one way we could increase the 

rates at which students became A-G completers was to implement the California State University’s Expository Reading 

and Writing Course.  We had one section of it, which accommodated 36 seniors.  We needed to find a way to add 

sections. 

 

Data 

Expansion of ERWC Course Offering 

2013-2014 1 Section of ERWC offered 

2014-2015 3 Sections of ERWC offered 

2015-2016 3 Sections of ERWC offered 

2016-2017 4 Sections of ERWC offered 

2017-2018 6 Sections of ERWC offered 

Steps 

1. RHS/AHC Articulation:  

A. We developed relationship with two AHC members on CAPP committee.  

B. Met with them to create an articulation agenda 

C. We (Geri and I, Susan and Julia for AHC) went to our respective department meetings to discuss and set 

the date for the articulation. 

D. Both English departments met at AHC. Topics such as writing, reading requirements, technology, and 

areas of weakness as observed by AHC Instructors 

E. Since then, we have implemented the use of TurnItIn, which is the same plagiarism checker that AHC 

uses. In addition, our 12th grade teachers have adjusted writing requirements and/or reading selections 

based on the articulation. 

2. Increasing the Number of A-G Completers 

A. We scheduled ERWC training for most of the department over the course of two years. 

B. We changed our default English 4 class from British Literature to ERWC. 

C. We informed our 11th graders and Counseling department about the need for the change and the 

benefits of the ERWC. 

D. The English department implemented a grade appropriate ERWC unit at each grade level to address the 

needs in nonfiction reading and writing (double benefits: prepares them for the 12th ERWC course and 

addressed some areas of weakness at AHC).  
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Story 

For a very long time our students at ERHS followed a very specific pattern with their English courses starting with English 

1 and ending with English 4. While this was the pattern, a few things caused adjustment: remedial courses, advanced 

courses, and elective courses that met the English graduation requirement. The Expository Reading and Writing Course 

was approved, but had never gained traction on our campus.  

 

The CSU recommendation for 12th grade English was to complete the ERWC course instead of our current English 4 

(British Literature) as it focused specifically on the skills the CSU felt were most important for success in 

college/university coursework. Over time, there was the added benefit that if students completed the ERWC course with 

a C or better, it would be used for placement into English courses upon entry to a CSU campus. This is a HUGE benefit for 

students as we knew they were being placed into remedial English courses from the placement test. 

 

Coincidentally, Geri Coats was the ERWC teacher at ERHS when she became a member of the CAPP team and we were 

able to work with our college partners with a person at the table knowledgeable about the course. In the early stages of 

the CAPP grant, we had a partnership with Cal Poly SLO that gave us direct information from the CSU that we could 

share with Allan Hancock College to support our claims that this course prepares students for college. Over time, 

working with both AHC and Cal Poly SLO, we were able to convince our AHC representatives to propose the idea to their 

English department that successful completion of ERWC (C or better) would allow student to place directly into English 

101.  

 

Successes/Recommendations 

It would be an ideal to do a research study on the impact of the ERWC course as the default 12th grade English choice, in 

terms of grades, CC and CSU acceptances, and impact on CAASP success rates. In addition, follow up 

articulations--ideally a yearly occurrence would be a positive step. 
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The Problem 

As teachers of 9th and 10th grade students we had struggled with students entering the high school and then 

floundering. In previous years, our school hosted WOW Week (Week of Welcome) for incoming 9th grade students 

which dwindled and eventually stopped due to funding and budget cuts. Our students had not had any kind of sustained 

welcome program in a while (5+ years for any significant organized activity) and it showed. Our school culture,spirit, 

student participation, and 9th grade academic performance waned. Our students come in from a wide geographical 

range and from more than 8 feeder junior highs ranging from 8th grade classes of less than 10 to over 200. We wanted 

to bring back the concept of WOW Week, but to ‘beef it up’ more with academics that we thought students needed.  

 

 

After teaching the lower grades in high school, we noticed the variety of junior highs gave us with students with a variety 

of expectations. We wanted the students to know what the teachers really expected of them. Also, we wanted to 

combat the ‘summer slide’ by getting students warmed up and ready to learn before classes started.  

 

We really wanted the students to connect to each other and to the school. We wanted to instill our school spirit as they 

get started in order have students starting on the right track. We know that students who participate in school activities 

are more successful in school and beyond. We also know that students who feel disconnected are harder to reach once 

school has begun so we wanted to be sure to connect with them in advance and give each student who participated a 

couple more friendly adults on campus that they can reach out to for a range of questions or issues once school started.  

Data 

Over the 3 years (year 4 is starting in just a few days) of JumpStart Academy, we definitely have some trends. There are 

two specific data points we have identified to judge whether the program has been successful or not. These two points 

are attendance and grades in math and English courses. This seems vague, but our JumpStart Academy students are in a 

wide range of courses ranging from Special Education to Honors and Advanced Placement. We needed it to be general 

enough that every student fit into the data point, but also be an important data point. We know that attendance (not 

being truant) is a significant factor in graduation rates, and that students need to pass their math/english courses to 

meet the graduation requirements.  

 

For attendance, we compared the average daily attendance of the entire grade level (class of 2018 as a whole) to the 

average daily attendance of the JumpStart Academy cohort. Over the 3 years, we have always seen better attendance 

rates in the cohort of students who attend Jumpstart Academy. Some may say that this is skewed by the fact we have 
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students who have chosen to attend a summer program, however, we would argue that our cohorts have been a good 

cross-section of the student body with some students eager to start high school and participate in everything and some 

students only coming to JumpStart because someone “makes them.” 

 

Grades were a little more difficult to review because students were in a variety of classes. What we ultimately settled on 

was to look at the English/Language Arts course and the Math course that each student was in and review students from 

JumpStart Academy who were receiving A, B, or C grades compared to their entire grade level. Again, like attendance 

the students who attended JumpStart Academy had a higher rate of A, B, or C grades (instead of D or F grades) than 

their peers. We made the division between A/B/C and D/F instead of Pass/Fail because D grades do not count towards 

the A-G completion which is very important to us as a team as well as a goal of the CAPP grant overall.  

 

While we know these trends to be true, we have had some data documentation issues over the years. After the first 

completed cohort of JumpStart Academy students, we identified them all in our Student Information System which 

allowed us to run queries to look at the data and examine their trends. With a change in staff, our identification system 

was wiped out and we lost our ability to track students through the Student Information System.  

 

We have significant anecdotal evidence to support the success of the program as well. Throughout the year, we 

continue to reach out to the students from JumpStart Academy and have lunches together, donuts, or other simple 

events. In this time, we chat with students to see how they are doing and continue to offer support as needed.  

Steps 

During our discussions of where we face problems at Righetti and how to spend our time, energy, and money, this need 

for a transition program for our incoming 9th graders became apparent. We talked and talked, and then we talked some 

more about how to improve our students’ transition into high school. We identified gaps that we saw, we talked to our 

colleagues about the gaps they saw, and then we started to discuss the ideal solution. What would we do if we could do 

anything? Brainstorming on paper ensued.  

 

What do you want all 9th graders to know? Academics, culture, social, and more.. We asked teachers, administrators, 

counselors, etc.  

 

1. Before JumpStart Academy starts  

Beginning at the beginning of the spring semester (January), we select the dates for the academy, secure a location on 

campus through facilities, and update our marketing and application documents.  

 

As the counseling and guidance department begins their outreach to the junior high schools, we provide them with 

marketing materials (flyers/brochures) to share with the 8th grade students. We also begin to use social media to 

advertise (Facebook groups for Righetti, and the junior high schools), and the Righetti twitter feed.  

 

A letter explaining what JumpStart Academy is goes out to all the junior high school principals in the area prior to 

Warrior Welcome, including contact information if they have questions or if parents ask them questions. Warrior 

Welcome is a parent/student night dedicated to our incoming 9th graders to introduce them to all of the academic and 

athletic opportunities.  

 

Applications are made available, beginning with Warrior Welcome night in March. At this point, we also make 

applications available in our counseling department, at the front desk of the school, and via email by request. In the 
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past, we have also taken applications to the junior high schools to be available to students, but we had limited results 

and did not do this for the Class of 2021 because it took a great deal of time for weak results. Applications are accepted 

through March and April, with notifications of acceptance going out in May.  

 

The application process has two foundational pieces. First and foremost, it is to gather information on the students, and 

has never been used to be selective. We accept all students who apply, but the second reason for the application instead 

of a sign up is psychological. It is to place an exclusivity to the program that is imaginary, but gives the students a sense 

of accomplishment before we ever get started.  

 

In May, we send out “Acceptance Letters.” In the first two years,  we did paper letters with live signatures and delivered 

them through the junior high schools. The intent of this was for them to receive a letter through their school office, with 

that acceptance into something exclusive. While this was our intent, it didn’t always work out the way we wanted. Most 

of the time the letters got to the students but not always. For the class of 2021,  we decided to do letters via email 

(addresses collected in the application and also in our SIS) and phone calls.  

 

Our goal is to have a confirmed list of attendees before we leave for the end of the school year, but we still take some 

phone calls and emails after the summer has begun.  

2. Planning the days 

We divide the day into multiple flexible time periods in order to meet curricular goals, social-emotional learning goals, 

and more.  

Originally the day broke up into: 

● Morning games 

● Session 1 

● Session 2 

● Snack 

● Session 3 

Students would rotate through 3 teachers for each session.  

 

Our original goal for JumpStart was Reading, Writing, and Math. We had a teacher for each area. The first year our Math 

teacher quit 2 days into the program. It wasn’t what he expected and couldn’t maintain for the two weeks. Cat and Geri 

had to quickly think on their feet to continue providing math instruction (remember, they are ELA teachers) to all 

students at varying levels to meet the student learning goals and to meet the promises we had made in our plan for the 

program. We decided to set up Khan Academy for the class, which worked better than we imagined and we have stuck 

with that for each iteration of JumpStart Academy.  

 

Once we were down to two teachers the day changed a bit and became: 

● Morning Games 

● Session 1 

● Snack (and often another game, or campus exploration activity) 

● Session 2 

● Math session 

● Release 

 

We could move the math session around in the day as necessary, but we typically add it to the end of either session 1 or 

2, without moving the students to another room/teacher. They do 30 minutes of math following their reading/writing 

activity for the day. 
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Reading Comprehension has been taught through lesson plans with students reading a variety of nonfiction articles 

primarily focused on Study Skills and future planning.  

 

Writing Skills were taught in a variety of exercises to prepare students for the basic expectations of writing in high 

school. All students had a review of basic sentence structure, paragraph structure, and essay structure in multiple 

activities including letter writing, email writing, responding to literature, etc.  

 

While these were the explicit goals of the teaching time, it was also a goal to acculturate them to our school both in 

overt school culture (Warrior Pride!!) and in the little things that are expected by teachers and staff. We tried to instill in 

the students proper ways to complete and submit their work based on the conversations we had with staff members 

(paper headings, not writing in orange/pink, turning in work on time, being on time to class, etc.).  

 

For our 4th iteration, we have added a Career Component planning to incorporate CareerCruising software into our 

activities during the Academy. Currently Righetti has a Career Exploration component built into the shared curriculum of 

the English Department with particular tasks happening at each grade level. We will be adding in some introductory 

activities to complement those activities that already take place and will allow our JumpStart Academy students to take 

a leadership role in their classes when CareerCruising is introduced.  

3. Technology 

One of the Jumpstart Academy goals has been to provide our students with direct instruction on the technology tools 

that are in place in the school. We want students to be comfortable with the tools they have at hand. We want to take 

this task off the plate of the content teachers. We want the students to be able to help each other, etc. Over the years, 

we have run the curriculum through a free Learning Management System (Edmodo), and in the 4th year, we will be 

using the newly purchased LMS, Canvas to deliver content to our students. We teach the students how to access the 

Student Information System, Aeries, to check their grades and attendance; to Office365 for their school email and Office 

tools, and other tools as needed.  

 

In addition to the online tools that students experience in JumpStart Academy, we have also been able to do early tablet 

deployment to our students. As a school district, we have been 1:1 for 4 years and have been able to deploy tablets to 

the JumpStart Academy students each year. We do it at the end of the Academy time and spend an entire day doing 

set-up and teaching the basic user functions.  

4. Campus Comfort 

Throughout the two weeks, we also plan for many activities to take place to get students comfortable on campus.  

 

We invite all of our staff, administrators, teachers, coaches, counselors to come in and say hi. We ask that they give us a 

heads up before they come, but that they are welcome to come in at any time during the Academy. We want our 

students to meet as many faces as possible that they will encounter when school starts. We aim heavily for the teachers, 

counselors, and coaches that 9th graders will have direct contact with, but the invitation is open to all.  

 

We have volunteers from previous JumpStart Academies, ASB, and Athletics that come in and help with the morning 

games. In addition to the games, these older students build some relationships with the 9th grade students that help 

with the transition of moving into high school. These are leader-type students from various parts of the social sphere of 

campus and this is a small environment for them to get to know each other.  
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The “getting to know you” element is huge to JumpStart Academy. Our 9th grade class is coming from more than 7 

junior high schools (see map) and we want them to mix together. While we don’t expect new BFFs to be formed in this 

two week period, we are hopeful that the interaction will break down the cliques that students come into Righetti from 

their junior highs and form new relationships across those division lines.  

 

The Righetti campus is significantly larger than any junior high that our students come from. With over 50 acres of land 

and more than 100 classrooms, we also aim to get students to know the geography of our school. The JumpStart 

Academy students get at least two tours of the campus, one from a teacher and one from a student leader. In the last 

days of the Academy, students are sent out on a Scavenger Hunt where they have impressed us every single time in 

navigating from the greenhouse, the vineyard, the athletic facilities, classrooms, and more.  

 

Over the years, along with our invite to the staff to come in and say hi, we also invite anyone with an activity to present, 

share, or perform for our students. This has many benefits for everyone! It gives the JumpStart students a small scale 

performance just for them that is super fun, and gives the presenters a small scale practice opportunity. In the past, we 

have had cheer, drumline, band, choir, Warrior Goats (a collaboration between Special Ed and FFA), Water Polo, and 

more.  

5. Parent Night 

During the first week of Jumpstart, we conduct/give a parent night meeting. We really encourage our Jumpstart parents 

to attend this night to learn more about the school, meet some staff, and learn some additional information about 

supporting their student’s progress through high school.  

 

We have had speakers from the UCSB Early Academic Outreach program (a CAPP partner) speak to parents about not 

only the benefit of their program, but also teach them some of the important information that often falls through the 

cracks for schools getting information to parents with students as the conduit. This includes planning for financial aid, 

the college system in CA, and more, all in a small group setting where parents are encouraged to engage in discussion 

and ask questions that pertain to their family.  

 

In addition to EAOP, both Cat and Geri offer workshops to the parents. Cat’s workshop is “How to support your High 

School student from Home” and Geri offers a workshop on “Righetti Technology” that introduces the parents to the 

tools available to them and to their students as a Righetti student.  

 

Parents have overwhelmingly commented that this night is extremely valuable to them. Some of the reasons they share 

include: EAOP College information, opportunity to ask questions, and meeting staff in small group environment. Because 

we are a large school (2300 students), it is not uncommon for parents to feel disconnected, but JumpStart Academy aims 

to help the parents know how to navigate the school environment to have their needs met as well.  

6. Transportation 

Transportation has been a difficult piece to this puzzle. With our feeder schools being so widespread geographically, we 

wanted to offer some transportation, but we are limited with logistics (not only money, but manpower and time). We 

decided to provide limited transportation to students coming in from Guadalupe. This community sends us about a 

quarter of our 9th grade class, whereas some of the other outlying communities only had 1 or 2 students coming to 

Righetti, let alone coming to JumpStart Academy. We set up a single ‘bus stop’ across from the junior high and went 

from there.  
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The first year we arranged for one van and Cathleen drove out to Guadalupe every morning to pick students up, but we 

quickly had more students than our van could handle and she was doing two trips in the morning and in the afternoon. 

This impacted our morning activities, and we had to extend the morning game time until the second van-load arrived, 

but we worked through it and made it work.  

 

The second year we got a second van and had both Cat and Geri drive to Guadalupe and back in the morning and 

afternoon. This worked well, but left the campus unattended by an adult. We compensated by making sure we had our 

ASB volunteers present for checking kids in in the morning and starting some simple activities. The other downside to 

this was expense. It was costly in gas to have 2 vans going back and forth to  

Guadalupe for 10 days.  

 

The third year, we still needed two vans but came up with a compromise to reduce the fuel expense. We decided to 

leave one van in the parking lot of the junior high each night. Cat and Geri would meet at Righetti each morning, ride 

together out to Guadalupe, pick up the second van, pick up the students and drive to Righetti. In the afternoon, the two 

vans would drive back out to Guadalupe and then park one van in the junior high parking lot for Cat and Geri to return to 

Righetti together. This allowed us to transport up to 18 students and reduced our expense by ⅓. This is our current plan 

for year 4 as well.  

7. Student Benefits - Our Goals 

A. Comfort 

Students who attend JumpStart Academy have reduced anxiety about starting high school. Starting any new 

school, starting high school, and starting a school that is significantly larger than a previous school all cause 

anxiety, and JumpStart Academy reduces that anxiety for our students.  

B. Leader positions in class 

Because of the advanced introduction to various pieces of campus life, JumpStart Academy students are poised 

to take leadership positions in class and on campus.  

C. Supplies 

All students who attend JumpStart Academy receive the basic school supplies recommended by the teachers on 

our staff.  

D. Tshirt 

JumpStart Academy students receive a TShirt with the JumpStart Academy logo and their graduation year that is 

unique to their cohort. This also gives them a Tshirt to wear on Fridays for spirit days at no cost.  

E. Warrior Nation 

Students who attend JumpStart Academy get introduced to the benefits of participating in the school culture.  

F. School-issued device 

Each year we have been able to do early deployment of the school 1:1 device. In addition to receiving the device 

early, students have the opportunity to set it up correctly because Geri Coats is the Technology Coordinator for 

the school. JumpStart Academy students have had fewer technical issues with their devices for this reason.  

G. Exclusive line for schedule and book pickup 

JumpStart Academy students have been able to speed through the schedule and book pickup lines getting either 

“front of the line” status, or a separate line just for them. 

H. Various other perks as available 

Over the years we have been able to add perks as they were shared with us by different staff members or 

departments. This has included free entry into football games, pizza lunch, donut parties during the year, etc.  
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Our Story 

Geri’s story 

JumpStart Academy came together easily (that is not to say it isn’t a lot of work) and has been very fulfilling to 

run/operate over the past few years (the 4th iteration begins the day this chapter is due). It was a flash of an idea that 

came to me while sitting at a table with our team one of the first CAPP conferences. Britt Ortiz (UCSB partner) was 

discussing a transition program for college freshmen and realized that we could do the same thing with our incoming 

freshman. I stole ideas from Britt, and then worked with Cathleen Petty to hash out how we wanted it to work on our 

campus. We decided upon the basic structure: 2 weeks, half days, Reading, Writing, and Math, and we went from there.  

 

The first year had a definite learning curve. We were excited, but also didn’t know what to expect. We had 3 teachers on 

board, a schedule for the day, and we ran with it. Our aim was to fill up the roster with “middle students,” based on the 

fact that Honors students have supports in place, athletes have a built-in social sphere, and even low-performing 

students have academic support built-in to their schedules so we wanted to provide support, structure, a net, for the 

students that didn’t fall into those 3 groups. We created an application, and we expected every 8th grader in the area to 

want to join our program.  

 

It didn’t exactly go as planned. We were able to get about 40 kids for the first year. At first I was frustrated because we 

were hoping for 75 (3 teachers at 25 students apiece), but it turned out to be a blessing. Over the years we have 

remained at a steady roster of about 50 students, but especially this first year the small number was advantageous. 

 

First of all, we were figuring thing out and making changes on the fly as necessary. Second of all, our Math teacher quit 

on the 3rd day. The students that chose to participate were not at the level of math he had planned to teach (they had 

widely varied skill levels from basic computation into advanced math) and he chose to walk away. This left Cat and 

myself in the lurch. We were frustrated, but we understood his position. However, we had promised Math instruction, 

and we had created a day around Reading, Writing, and Math, and we were both English teachers. Quite a dilemma.  

 

We chose to implement Khan Academy. We literally had less than 12 hours from time he resigned til the next morning 

when students would be showing up. We set up a teacher account, assigned the students the 8th grade math standards, 

and then in the morning they all joined the class with a join code. This worked out perfect! Students all take a 

pre-assessment based on the assignment we selected, but once they complete this pre-assessment they are assigned 

work based on their skill level. So while we had students at such different skill levels we were able to differentiate the 

instruction to meet all of their needs. We aren’t aiming at teaching new math skills (although it may happen), but to get 

them warmed up and ready for when they enter their math class. Khan Academy has remained a staple in JumpStart 

Academy.  

 

My teaching focus has been Reading Comprehension. Over the years, the content of my curriculum has changed. 

Originally I used reading material that focused on Study Skills, Academic planning, etc. Once my position at the school 

changed from an English Teacher to the Instructional Technology Coordinator, I decided to change the content of my 

curriculum to be focused on Digital Citizenship because it is an area that our students desperately need guidance, and 

figured this is a great opportunity. I use lessons designed by Common Sense Media and have students do the activities in 

the lessons but also have students demonstrate comprehension of text, images, video through writing. My goal is to 

practice reading comprehension and learn about digital citizenship skills simultaneously.  
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In addition to the Reading aspect of the program, as the technology person, it has also been important for me (and us as 

a team) to prepare the students for the technology requirements they will face in their classrooms. We have a great deal 

of technology available to students, to provide them with information, keep them organized, help them study, etc., but 

it is only useful if they know how to access it and use it. By teaching it now, these students have an upper hand in class, 

and they are not dependent on their teachers to teach it. Because while we know all students need to have this 

information and these skills, we have yet to come up with a plan or consistent way to teach the students about this.  

 

Over the past few years I have learned a lot about myself in the process of developing, implementing, and tweaking 

JumpStart Academy. As the primary organizer, I dealt with a lot of the logistics that occur beneath the surface with 

securing facilities, communicating with stakeholders, ordering supplies, designing marketing materials, and more. 

Because of the experience I have branched out and organized other events that I believe JumpStart prepared me to do. 

This is not to say I am a lone ranger here, Cat Petty and I are definitely a team and this project could not have happened 

without us working together. Some things we do as a team, other times I need her editing eyeball or her objective 

perspective, or even just a sympathetic ear when something doesn’t go as planned.  

 

When we organized JumpStart Academy we planned for a 4 hour workday. This isn’t what happened in practice.  

 

The biggest reason for the discrepancy in planning versus reality was transportation. We arranged to have an athletic 

van in order to provide transportation to our students coming from Guadalupe. This is a small community about 10 miles 

west of Righetti that has a low socioeconomic population, but all of their students attend Righetti High School, at least ¼ 

of our freshman class. We planned to alternate driving out for pickup    and drop off so neither one of us would have to 

do it every day, or we could adjust as needed for our own personal needs. Well, the van seats 9 and we had 11 students 

who needed a ride. The van started making double trips. We adjusted for the following years to have two vans, but our 

morning starts at 7am instead of 830, meeting at the school for the drive out to Guadalupe, where we pick students up 

near the junior high school at 730 and drive back to Righetti aiming to be there around 8am for that 830 start time. This 

also extended the end of our day from 1230, to after 130. Our plan for a 4 hour workday became 7 hours a day.  

 

Cat’s story 

I have always loved working with our students at ERHS. However, I could sense that the connection that our students 

had to the school had diminished. When the opportunity arose to create a new program to connect our incoming 9th 

graders to Righetti, I was excited. Geri covered much of the process on how we started.  Our plan, we thought, was 

awesome and we were ready to inspire 75 new students. Thankfully, we only had 40 that first year. HUGE learning 

curve. After the math teacher quit, we scrambled and really learned how to work as a tag-team with the kids. Once we 

figured out how to incorporate math (with Khan Academy), things started to go smoothly.  

 

However, what we hadn’t anticipated was the transportation issue. I ended up driving twice each morning and 

afternoon to Guadalupe, which is about 20 minutes away from our school. We both felt it was important to include 

those students and while I was driving, Geri was working with our ASB leaders during the morning games/ice breakers. 

The driving extended our workday from 8 am to 12:30 p.m. to 7 am until 1:30 or 2:00 p.m. This extension added more to 

the day than just time.  It took time away from our own family, which for me, added stress.  

 

My responsibility was to teach and/or review writing expectations for the new 9th graders. Because we had a large 

variety of abilities and middle school expectations, I wanted to make sure the students knew what they needed to do to 

be successful in their English classes. I started with a basic review of sentence structure via journal writing. We then 

progressed to paragraph structure. In the first year, I attempted to have students write a complete essay but it was a 

struggle.  So I decided to focus on paragraphs. I had students listen to popular songs that dealt with a common theme of 

64 



happiness. They journaled ideas and then, using a structured process, wrote strong, coherent paragraphs. Then, we also 

watched several short videos about success and we followed the same process. For the second week, we switched from 

personal reflection writing to evidence-based writing. I used the concept of photoshopping and social media as the basis 

for this writing.  

 

The students definitely enjoyed the topic of photoshopping as so many of them look up to celebrities that often adjust 

their photos before posting to social media. Students then were taken through the steps of writing a critical analysis and 

had to include evidence provided in class to support their ideas. After the first year, each set of lessons for writing are 

tweaked based on the overall average skill ability of the Jumpstart students.  However, regardless of that, all students 

learn what it means to write a proficient paragraph and therefore the basis for a proficient essay before they step into a 

9th grade English classroom.  

 

After four years of Jumpstart Academy, my takeaways are probably consistent with Geri. The program needs support 

from the decision-makers. It takes the right “personalities” to connect with the students and to be willing to adapt at a 

moment’s notice. The teachers need to be flexible, funny, willing to be silly, and willing to tolerate organized chaos.  Geri 

and I put ourselves out there for the students. We are silly, caring, a bit structured, and always, a friendly face from the 

first day of Jumpstart until they leave RHS. The program has a huge impact on the students and needs to be valued by 

those in the position to do so.  Geri has been the rock in the planning and implementation of JSA. I can’t imagine running 

this program without her. We balance each other nicely, with our strengths and weaknesses.  When it’s not (and it 
hasn’t been this year), it’s very tough on the teachers to have boundless optimism. The students enjoy our goofiness, 

meeting new friends and they become the rockstars in their classes. It’s been so lovely watching them evolve, succeed 

and flourish.  

 

Success and Recommendations 

JumpStart Academy has been a successful program. This is not to say that it has not had any hiccups, we have had 

plenty, but that we’ve overcome them in order to have a successful program for our students. Our students leave the 

program prepared for the start of high school. This is a big step, and year after year they have resoundingly said “Yes, we 

feel prepared.” Our JumpStart Academy students are visible in leadership positions throughout the campus from 

athletics and academics, to clubs and organizations. The JumpStart Academy students come back every year to 

volunteer and help with the next Academy. 

 

My hope for the future with JumpStart Academy is that the school district will recognize the value of a transition 

program and support it in the general budget. I would love to see JumpStart Academy exactly as we created it carry on 

throughout our district and provide the necessary transition to students coming into our schools. On the other hand, I 
know that the JumpStart Academy is unique because it is planned and implemented by the people who care deeply 

about it and have a deep connection to it. While I continue to hope that a transition program is put into place, I have 

come to realize that if institutionalized by our school district, it will have to change in some ways to abide by the 

structures we have in place as a large organization. I think that I have run my course with the program, that we have 

shown value, and will support the district or school creating its own transition program based on the JumpStart 

Academy model. 
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“Why Does High School Transition Matter?” The Boomerang Project. Web. 28 September 2016. 

http://www.boomerangproject.com/link/why-transition-matters 
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Social Media Marketing Flyer 
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https://docs.google.com/drawings/d/1BAvG8fyi9OPlO_56vBs9EBaH3s2o_PLQlZ5yunJBbuc/edit?usp=sharing
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2017 Application 
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https://docs.google.com/document/d/1nyEwvpE4nzd0kW8gRMQwZAJYhrGTr8jPi7SJHLAl3gA/edit?usp=sharing


 

2017 Acceptance Letter 
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https://docs.google.com/document/d/18dauJfYblOLcI4ppYnAqk0ziuaAEhr3GPzu0F7UoczM/edit?usp=sharing


 

2017 Acceptance Letter Needs Transportation 
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https://docs.google.com/document/d/1dXMIFyj9_1uDZCYhXyt7mJ1mdXw6qS_FRUcKQf8wmyU/edit?usp=sharing
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2015 Reading Curriculum 
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https://drive.google.com/open?id=1AJcexj6yFY03wlSD0bo6kH0Pp3qKxnsW0X7FI_iwzm0


 

Letter to Prospective Parents 
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https://drive.google.com/open?id=1MgdrAzQ4gCjEQSDXCZQEbh6HfQ_NgUWkNFFUEZWxPak


 

Football Tickets (2015 ‘perk’ from the Athletic Director) 

 

 

Binder Cover Sheet 
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https://docs.google.com/document/d/1q5xIVoaN4cU1nOJVgCsl0YwRKT6Ol0HHLJW5zKgC8KQ/edit?usp=sharing
https://drive.google.com/open?id=1pkRgDCpVllEFsqdXEr71PZLAxPqdK9P9OUvMBRksmbU


 

Marketing/Brochure (2016) 

 

 

76 

https://docs.google.com/document/d/1Ro3Rg0RDKYvSb8-DxWPRWTzafbW8kIIJvrmNSbv23xM/edit?usp=sharing


 

Tshirts 
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https://docs.google.com/document/d/1QZUKjB1oHuitDQDRWU0UBD9uLujSmy8so_uX-bqZx-g/edit?usp=sharing


 

Digital Citizenship Curriculum (Common Sense Media) 

Geri used the Digital Bytes Curriculum as a guide for developing lessons over the course of the JumpStart period. 
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https://drive.google.com/file/d/0B-8knmKTBvYsNXFGYlhUanZ2YzA/view?usp=sharing
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2016 Parent Evaluation  
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https://docs.google.com/forms/d/1S-hTKb9tKar2T808hPVDFruCqNParkoZqKPR5BDqliQ/viewanalytics#start=publishanalytics


 

 

 

 

2016 Student Evaluation 
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https://docs.google.com/document/d/1WfXSJI0PNoTIdFPHC77wnUjyeuCHQjWMuQMKVn2o9b8/edit?usp=sharing


Pictures 
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Chapter Five: 

UCSB Early Academic Outreach Program 
Britt Ortiz  
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The Problem 
EAOP was coming into the team during a period when the formation of the team and the solution strategies had already 

started taking form and became a subtle but real challenge.  Attempting to also do as directed and participate as a 

potential paid consultant to the group created another level of considerations that occasionally fed into the nuances of 

the challenges within the collaboration.  Also an effort to secure co-funding for a pilot EAOP college site coordinator, as 

directed, through the grant for the implementation of the EAOP Dual Service Model at ERHS also left our program in a 

peculiar and sometimes seemingly counter intuitive position with the team in terms of potentially pulling resources from 

the collective efforts that were already a priority to the team.  This in turn raised some concerns from team members 

about the “come lately” program that was also seeking potential grant resources.  The normal challenges that are faced 

when multiple parties have access to limited resources played out in a few occasions before true relations could be 

established with the rest of the team.  

  

Incorporating EAOP college preparation services into a whole school context wherein the school stands out as the top 

producer of college going enrollment rates in the District begs the question, why do we need another program?  A 

school with a consistent history of being the top performing school in the district in various testing and college 

admissions indicators however, would seem like they are all good and don’t need any additional efforts or services to 

improve and grow their college going rates.  From the EAOP and pre-college perspective, all schools can do better, even 

the best schools, to ensure that more of their students have access to higher education.  As the team began to 

understand our programmatic intentions, myself as the Director, as counselors vouched for our effectiveness, and as the 

other universities and colleges indicated there was room for more improvement in college practices, the walls started 

melting little by little and the entire team began to embrace our presence and potential for positive contributions.  As 

our EAOP contributions to the process continued to grow and become more impactful, our acceptance at the table also 

began to grow with the high school staff.  As our genuine intentions proved themselves out, we continued to become a 

valued member of the team.  This was also fostered by the District moving us away from CAPP grant funding to District 

LCFF funding and allowing us to pilot our EAOP service model across all three schools initially and then adopting and 

approving an EAOP College Site Coordinator at all three public school sites through LCFF funding.  The rest is history and 

the team never looked back from that point forward.  

  

Steps 

1. Met with Yolanda Garcia  

● About the idea and opportunity to join grant team.  Indicated that Principal Molina was extremely interested 

in partnering with EAOP and myself.  

2. Spoke with Steve Molina  
● About the possibilities and feasibility of collaborating in the context of the CAPP Grant.  

3. Attended CAPP Meetings  

● Started attending and getting to know the entire team.  Attending meetings on consistent basis and made 

immediate contribution in real and verbal ways.  Brought higher education knowledge, outcome data to 

California Public Higher Education for the school and district.  Provided standing internal reports to entire 

team demonstrating workshops, numbers serviced, and application and admissions enrollment rates. 

Provided guidance and expertise to the UC application process and collaborated with counseling teams at 

ERHS and other public schools to really enhance any pre-existing college prep practice and foster new 

thinking and practices that had never been implemented prior to the arrival of EAOP College Site 

Coordinators.  
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4. Pitched the Service and Funding Model  

● Provided overview of service model and how the history of outcomes at various schools and districts had 

been distinctively positive in terms of college going indicators.  Spoke about intensive cohort services and 

school wide college going initiatives and how they could fit into and compliment the CAPP Grant intentions 

and accelerate attainment of grant goals related to college going enrollment rates.  

5. Clarification of Funding Source, Hostilities Subside, Trust Improves  

● Finally there came a meeting when we had a heart to heart discussion with CAPP Team about purpose, 

intentions, funding discussions, and how should EAOP work with the CAPP team.  A number of 

mis-communications were clarified, several misunderstandings were also resolved and most importantly the 

team was assured that EAOP would not receive any co-funds from the CAPP grant to support the pilot or 

placement of any EAOP College Site Coordinator(s).  Once the team knew that the cost sharing resources 

were coming from the District an almost collective sigh of relief was shared and the team began moving 

forward with EAOP fully welcomed at the table.  A foundation of trust was established and the team really 

blossomed into an inclusive operation focused on growing college preparation and access in the region.  

  

From that point forward EAOP was in and on the team in a real way. We continued to make efforts to over-deliver on 

our commitments and contributions to the team.  We started the pilot site coordinator who was serving all three public 

high schools and the impact was almost immediately felt and seen by one and all.  A significant number of contributions 

and ideas were lent to the CAPP team and eventually related to services, events, data, organization of reporting, general 

higher education awareness, UC knowledge, Financial Aid, PPT clean up, and conference presentations.  

The partnership and trust continues to grow among the team over time.  Contributions continue.  Still a few innovations, 

but mostly fine tuning and refining the collective service model and relationship with team, site coordinator with 

counselors, and EAOP leadership and Administration of District.  

 

The Story 

Fuel for the Fire! 

The invitation, the opportunity, the chance to serve a district across the board where we started our first pilot College 

Site Coordinator at Santa Maria HS in 1998 was unique and promising. We had impacted the school in the early part of 

the last decade. We had done so much and proved the potential of the pilot at Santa Maria HS when it was first 

identified and submitted a proposal to participate in the pilot project of placing a single full time college site coordinator 

at the school back in 1998-99.  When the program began taking budget cuts by both the UC and State, EAOP eventually 

lost the FTE that supported SMHS and the school was not in a position to co-fund back in 2010-11.  

 

While ERHS has the highest A-G completion rate in District, Public Higher Education Enrollment rates have steadily 

improved over time particularly to AHCC, Four Year enrollment rates to UC and CSU have never exceeded 17% of 

graduating class during the time frame of the study from '96-'10. Trends over time for A-G completion rates; outlining of 

challenges and opportunities for growth and four year college eligibility rates.  In the context of the CAPP Demonstration 

Grant, the Principal saw an opportunity, we saw the opportunity, our consultant brokered the opportunity and the 

opportunity was seized upon.  Being invited to the table made it more of an honor and blessing. Being invited by my 

lifelong mentor, Yolanda Garcia, the best. Knowing the principal wanted to work with us was flattering and hoped for 

over time. Steve and I had off and on talked over the years about how we could partner for improving college going 

rates someday. Santa Maria was always in my heart with the impact we had with the original pilot at SMHS back in the 

late 90’s. 
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Turning Points 

At one point, the CAPP HS team felt as though EAOP was, in our attempt to secure co-funding and cost sharing with the 

District, attempting to take from the resources associated with the grant and the various initiatives that had been 

proposed but not yet funded. At the point I came into the process, to then begin asking for resources in a process that 

was aimed at school wide change, not just college going change, the wrong foundation and motivations were 

miscommunicated and misperceived and created misunderstanding and mistrust. As it was clarified, in a called on the 

carpet setting, during a CAPP team meeting, the entire team was able to get on the same page about why EAOP was at 

the table, how we got there, what our intentions were, and how could we potentially secure funding. Several 

misunderstandings were cleared up with the budget source for our co-funding to pilot a site coordinator in the District 

resolved, all parties moved forward on a very good foot and ramped up our productivity as a team to whole other level 

not seen before in ERHS College going history. 

Pitch and Sell 

There came a point where the outgoing superintendent of SMBSD brokered a meeting with 4 other superintendents 

from the region (SMBSD/SMJUHSD/OUSD/GUSD) that I was able to formally provide an overview of the entire service 

model and outcome data associated with every school where we have implemented our services. This was when 

Superintendent of SMJUHSD agreed the model would be a fit and the co-fund feasible through their LCFF resources. 

That year we piloted one EAOP College Site Coordinator in a rotational cohort model that worked with all three 

counseling teams at each of the public high schools in the District. In one year the outcomes were noticeable, feedback 

was positive, and more than just UC applications were impacted at all three sites. Proof of concept and implementation 

capacity were demonstrated successfully and the Superintendent agreed to support all three sites with their own college 

site coordinator. 

Funding Approved 

As funding was approved for both the pilot EAOP site coordinator and the three full time site coordinators at all three 

public schools, the dynamics of the interpersonal relationships of the CAPP team towards efforts also shifted in parallel 

for the good of the order. Throughout the process EAOP has been an active, dynamic, and impactful partner in the 

collaboration process. We have brought added value to the table on several occasions in relationship to several annual 

events such as EAOP senior College Readiness Academy, Higher Education Week, Academic Recognitions for A-G eligible 

students, the Education, Leadership, and Careers Conference, to UC Success Nights, and various campus tours for all 

grade levels. 

 

Through the placement of EAOP College Site Coordinators at each school site, the schools have respectively received 

upwards of 200-300 college preparation and readiness presentations in and outside of the classrooms at each site. These 

workshops include college applications, college knowledge information, financial aid and scholarships, test preparation 

academies, and academic enrichment and study skill presentations. We are now approaching our third year with our 

EAOP College site coordinators in place at all three sites. Outcome data is on an upward trend in numerous college going 

categories. The site coordinators have been fully integrated in various manners into the counseling department, work 

closely with administration members, and have made inroads with numerous teachers and departments at each school 

site. Alliances are starting to form, partnerships and collaborations are taking place, and our site coordinators are 

learning how to navigate effectively within their school communities. 
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We have helped to enhance a variety of college preparation considerations and thought processes at the school and 

among team members by providing application and admissions data, workshop and service data related to EAOP 

presentations and services provided, hosting recognition events, promoting access to participation in Summer 

enrichment programs, and the initiation of College Readiness Academies (CRA) for incoming seniors were provided at all 

sites. More to follow…  Including the use and implementation of the Transcript Evaluation Services (TES) in 2017-18 for 

academic academic advising and pre-college programming with students and parent at all three high schools. 

Away We Go! 

And then we took off from the runway and the rest is dynamic educational change history! What an opportunity for 

EAOP to be one of the bottom floor partners in a grant designed to think outside of the box and make what can or 

should work right, better, and grow the rest with the right partners to a level we have only dreamt about. We were one 

of the, “just right partners” for this team and for this time in the school’s history. This fit our interests in growing our 

service model and impact in the Santa Maria region. This fit perfectly with the intentions of the CAPP Grant and the 

needs of the ERHS CAPP team to understand how to systematically change college going rates beyond just the doors of 

academic preparation. This team has been destined for success in spite of the mis-steps and misunderstandings that 

were ultimately understandable and challenging as well at the outset of the grant. Given the broader backdrop of school 

district relations with school site admin, teachers and the teacher’s union, and counseling department dynamics the 

partnership was able to flourish, grow, and collectively understand how to create change in an already successful 

context that seemed to have been doing fine on its own by all accounts. 

Understanding the Dynamics 

WOW, watching the dynamics of how “opportunity resources” are distributed to incite change for a school wide effort 

has been incredibly interesting and dynamic. Bumping up against teachers, counselors, and bottom up ideas for 

invigorating the high school academic and college preparation service model at ERHS was quite the ride. What fireworks 

it was at times! And oh how inspiring at other times. Both in terms of being in the middle of the debates and standing 

outside of the circle and watching the dynamics of school personnel challenged with the opportunity for change. It was 

not all smooth and easy, but throughout the challenges we were always able to regroup and refocus back on our original 

intentions, the student’s academic well-being and increasing access to college. 

 

Also witnessing the congregation of the three systems of public higher education at the collective table of change at the 

same time was also eye opening and a rarity in my 30 years of service to all four systems of California higher education 

throughout my career. That we were there for the same reasons helped all of us learn from the school and the school 

staff from us in mutually beneficial exchanges of understanding. There were big gaps in our individual understanding of 

each other’s institutions. This was a critical eye opening experience for most CAPP team members. However, the real 

benefit was that these circumstances really lent themselves to our collective growth and understanding which in turn 

enhanced our capabilities to solve for some of the academic, administrative, and educational challenges that ERHS faces. 

 

It could no longer be one institution pointing at another and casting blame or challenge, we all had to look at the big 

picture, sit across from each other, and then solve for the associated challenges. Without a collective understanding of 

each other’s institutions and some of the associated nuances that prohibit change in each context, I don’t think we could 

have worked as well as a team and I think we came to understand that which was circumstantial and that which we 

could actually effect change upon. As we began to grow our collective understandings of the impediments, we also 

began to see collective solutions that fostered growth and navigation of these impediments in a way that was 

innovative, ground up, and from the perspective of day to day providers that truly understand the impact of policy on 

end users and how they affect day to day practices. We began to understand the collective impact of District or System 

policies and how they play out in the field and impact our student’s direct access to college prep coursework and in turn 
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higher education in general. For example, prohibitive assessment and placement practices, a-g district requirements that 

unintentionally depress math or science completion and reduce eligibility rates for students to four year institutions, and 

instructional changes that could restore eligibility opportunities for significant numbers of students if put into practice at 

all high schools. The learning was exponential in nature and the opportunities for change were dynamic and immediate 

and continued coming as the team worked better and better together through each academic cycle. 

 

The union interests can hinder and/or help the CAPP process. The teachers selected to participate are critical to the 

success of the process and the design of solution models in the academic realm.  Incredible opportunity to watch the 

inner workings of change in a high school. Watching and being part of the solution model design has been an honor, 

fascinating and incredibly rewarding to foster change in not only one but all three public high schools in the District in 

relation to improving college going enrollment and participation rates. 

 

Attacking the issue from a 360 degree perspective truly helped us shape a more dynamic solution model that impacted 

all the moving parts we were trying to address academically, in terms of assessment practices, and applications and 

admissions to enrollment.  Using a bottom up solution model that included all stakeholders across the school site 

accelerated the pace of change and provided a more dynamic foundation for supporting that change. 

 

More university systems should work like this with large feeder schools in their immediate service region! All CAPP 

demonstration grants should mandate at least one pre-college partner/program to work with them on access, services, 

and technical assistance regarding systemic college preparation and financial aid awareness as they relate to improving 

college access and eligibility. 

Successes 

● Successfully completed pilot and proof of service model concept with 1 site coordinator 

● Three3 site coordinators now in place going on 2-3rd years 

● Host EAOP Events: College Readiness Academy (CRA); Higher Education Week I & II (HEW I & II); Education, 

Leadership, Careers Conference (ELCC); UC Success Night (UCSN); Community College Book Stipend Summer 

Program; A-G Eligible Academic Recognition Events; UC-CSU Medals for UC-CSU eligible seniors; and General 

Campus Tours. 

● Increased collaboration with counseling teams at all three schools 

● Increased FAFSA Completion Rates 

● Expected increase in CSU Application Rates at all three schools 

● Assisted with Increase in CC Application, Admissions, and Enrollment Rates 

● Assisted with development and currently provide services for Jump Start program annually 

● Positive impact on a-g completion rates at all three schools 

● Positive impact on UC apps, admits, and enrolls for All students and Latino students at all three schools 

 

Recommendations 

● Sustain a process where in all three California College systems can still be at the table with the District and work 

to promote this kind of systemic change for the school and district going forward. 

● Sustain and enhance current service models that were created to promote increased readiness and participation 

rates. From the pre-college perspective the SMJUHSD District has a unique opportunity and momentum that 

could catapult the schools and the district to a college going status never imagined. If the boot camp and 

enrichment courses can continue it will make a huge statistical difference in a very short period of time that 

would reshape college going rates dramatically to all four systems, but especially the community college system. 

If the placement practices continue to evolve at the community college to include prior coursework and grades 
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attained, this could change remediation rates significantly for one and all and promote more opportunities for 

degree completion at the local community college and transfer rate improvements. 

● In the future granting process it should be required or highly encouraged or incentivized that the grant proposal 

include one or more pre-college program partners from surrounding region. The idea that schools would aim at 

improving college preparation and enrollment rates without the assistance of state or federal pre-college 

programs that are designed to increase college going rates first and foremost seems limiting in nature. The ERHS 

CAPP team benefited in so many ways from having a resident college going expert on the team. This also 

fostered the development of college going considerations in all aspects of the planning and design process. We 

were always able to refer to all three college campus partners to provide systemic and contextual knowledge 

about each of their institutions and/or EAOP was able to step in and/or step-up and provide critical reference 

information, policy updates, and best practice innovations on several occasions. This also played a critical role in 

the development of solution strategies when it came to rolling out an idea and how that would look across the 

different institutional calendars, what would have to be approved or navigated at the University or College level, 

and/or what was the prohibitive factor or enhancement opportunity at the District or school level. 

Artifacts 
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Chapter Six: 

Counseling Actions at ERHS 

and  

Collaboration with Allan Hancock College 
Eric Blanco 

Jose Pereyra 

Julie Santoyo 

Yvonne Teniente-Cuello 
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The Problems  
● Counselors had Limited communication between high school and college  

● Little or no access to services from the college  

● Limited exposure to college services  

● Students had limited knowledge on steps to transition to college  

● No structure in place to support programs for students  

● No venue to collaborate or share ideas  

● Barriers for students at both locations  

● Large equity gaps in degree and certificate attainment and transfer (AHC)  

● Large equity gaps attending AHC from underserved students  

● Righetti High School students were testing into 3 to 4 levels below the college level English and math.  

● Staff at Righetti and Allan Hancock College noticed that students were not completing degrees, certificates or 

transfer in a timely manner due to this remediation.  

● Allan Hancock College wanted to address the college policies that were becoming obstacles for access and 

success  

  

Data 

1. AHC Demographics  

AHC’s district is in a semi-rural, agriculture-based community with large migrant and immigrant populations. According 

to the 2012 Neilsen Report (1), ~62% is of Hispanic origin, and about 44 % speak Spanish at home. The educational 

attainment of area Hispanics is low; 36.25% have less than a 9th grade education. The closest feeder high school - Santa 

Maria High School - has a 92% Hispanic student population (2124 of 2300 students in 2012-13), 35% of whom are 

classified as English language learners. According to the California School Ratings website, 64% of the students’ parents 

did not graduate from high school.  

1 Nielsen Solution Center. 2012 Santa Maria Area Demographics-Including Orcutt. (2012).  

http://santamariaedc.com/Library/pdf/2010%20Santa%20Maria%20Area%20Demographics.pdf  

  

AHC is a federally designated Hispanic Serving Institution which primarily draws students from surrounding communities 

and in spring 2014 had an unduplicated headcount of 10,436 credit students. Approximately 30% of students are 

first-generation college students. In fall 2013, 52.3% of students were Hispanic, with an average age of 24.5; 18.1% were 

first-time students. Many are low-income and lack adequate resources to pay for books and fees. Close to 30% of 

households in the surrounding communities live below the federal poverty line according to the US Census. 

Righetti counselors also saw that seniors were not transitioning in a seamless manner.  Seniors would have to come to 

the college to receive services and support.  For first generation college students, this transition to AHC can be a difficult 

one.  These students do not have the social capital to understand such a complex system.  AHC’s Student Equity Plan 

identified disproportionately impacted groups including first generation, Latinos, males, students with disabilities, foster 

youth and low income.  Through the CAPP partnership, we were able to identify obstacles and barriers to access and 

success.  
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2. ERHS Demographics  

  

            

             

  

3. AHC START Test at ERHS Campus  

 

2013-14  54  

2014-15  92  

2015-16  120  

2016-17  207  

  

4. Ernest Righetti High School UC/CSU Completers 2014-2017  

 

  Total 

Graduates  

UC/CSU 

Course 

Completers  

%    # Guadalupe 

Students  

UC/CSU 

Course 

Completers  

%  

2017  448  136  30.4    93  27  29  

2016  477  146  30.6    83  17  20.5  

2015  453  163  36    67  13  19.4  

2014  484  168  34.7    61  15  24.6  
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Steps  

  

The CAPP collaboration really awakened AHC to the issues that faculty and staff at Righetti were facing.  The monthly 

meetings were critical in brainstorming ways to improve communication between schools.  The high school/college 

partnership also met monthly at the Bridges to Success meetings which were designed for all high schools in Santa Maria 

and Lompoc to come together to collaborate and leverage services.  Having administrators, faculty and counselors at the 

table was imperative to serving students more effectively.  Having time to plan and meet was critical in developing 

transformational change.  We were able to coordinate our calendars to meet off campus and to brainstorm best 

practices for serving students.  ERHS and AHC were able to share accountability and shared responsibility for our 

students.  CAPP provided the opportunity to involve all key stakeholders at both campuses to identify under-served 

students, address barriers and establish short term and long term goals. Through our partnership this is what we 

accomplished:  

1. Expansion of services at the school sites:  

A. Priority registration for seniors;  

B. Assessment testing at the high sites;  

C. Counseling liaisons going to the school on a weekly basis to assist with financial aid and 

matriculation processes;  

D. Targeted outreach and special events/workshops for disproportionate impacted populations 

(New Student Orientation and Advising in rural communities such as Guadalupe and Los 

Alamos)  

2. Integration of program plans:  

A. LCAP;  

B. LCFF;  

C. AHC’s 3SP (Student Success and Support Program);  

D. AHC’s Student Equity Plan 

3. Acceleration  

A. Math and English Bootcamp;  

B. Culturally responsive curriculum;  

C. Implementation of multiple measures (using high school GPA and last English and math completed) for 

placement  

4. Professional Development;   
A. Counseling Summit Fall 2016;  

B. Institute for Equity in Education;  

C. Cultural Proficiency Conference  

5. Concurrent Enrollment at Righetti  

A. Film 110 and 111 (Introduction and intermediate film)  

B. Psychology 101 (Introduction to Psychology)  

C. History 120 (History of the Mexican American)  

D. Math 123 (Statistics)  
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Bridges to Success Initiative   
 

The mission of the Bridges to Success initiative is to enhance each student’s academic, career and personal growth.  The 

partnership will provide a smooth transition from high school to college.  Both educational programs and comprehensive 

student support services work collaboratively to promote student success.  The goal is to prepare all students to become 

productive citizens and career/college ready.  

  

1. A school counselor was not included as part of the initial CAPP committee until the end of the first 

year.  The Principal at the time, recognized a need for a school counselor to assist with the 

collaboration of services needed to complete some of the projects, particularly with the efforts to 

reach our underserved populations.  ERHS school counselors work closely with the AHC  counselor to 

target students who will benefit from the EAOPS program and students who will benefit from the 

English Boot Camp at AHC to avoid possible remedial placement and enter directly into the college 

level/credit bearing courses.  This first step created the opportunity for discussion to increase the 

collaboration between ERHS and AHC. The following year the collaboration provided a full year of 

collaborative activities supporting students’ matriculation from ERHS into AHC and other 

post-secondary options.  

2. We began to offer the AHC placement test (hereinafter will be referred to as the ‘START test’) at the 

ERHS school site, in the spring, and then adding a fall test date to target additional students who did 

not take a senior math course.  

3. AHC advocated to open the community college application window in October/November to increase 

engagement of our seniors who were also applying to four year and for the students who had already 

made the decision to start at the community college as their post-secondary plan.  This has had a deep 

impact on our student culture as all students are now applying to college in the Fall rather than the 

demarcation between students applying to four year universities and those attending community 

college. 

4. We developed our Reach Higher Academy (RHA)- The purpose of RHA  is to provide essential 

information to students regarding the college application process, financial resources, as well as tools 

for career readiness. The AHC Counseling department sponsored and participated in RHA throughout 

the six week period.  

  

  

A. Counselors communicated with Principal/Assistant Principal regarding data and concerns.  

B. Create a Collaborative group that includes Post-Secondary Outreach programs (CCC,CSU,UC, 

Private, CTE, and community scholarships/organizations).  

C. Set-up meetings with administrators  to review data/concerns/ideas.  

D. Identify barriers hindering success i.e., budget for incentives.  

E. Brainstorm possible solutions to barriers and develop action plans (SMART Goals).  

F. Develop a consistent and efficient way to communicate/monitor progress and successes 

(monthly, quarterly, etc.).  

G. Calendar events in advance and invite collaborative members and partners.  
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H. Collect Artifacts at every event/activity (may include, but is not limited to: pictures, sign-in list, 

pre/post surveys, forms shared with participants, etc.).  

I. Organize an end of year event to review data, acknowledge successes and identify areas of 

growth (goals for following year?).  

J. Present information out to stakeholders.  

Our Story  

It is important to see that change is never easy and that challenges and barriers are part of any change in 

education. The learning often takes place in the valleys before the mountain tops of success emerge. We, the 

school counselors, are proud of the work accomplished thus far for the betterment of our students, their 

careers and potential earnings in the future. We, the counseling departments of RHS and AHC are but a small 

piece, yet vital.  

 

The focus in this reflection piece is the Reach Higher Academy from its inception to its fruition. It was not an 

easy process, but with the help of many, it has become our top of the mountain experience, so we wish to 

share this with others so their students can REACH HIGHER as well.  

 

The school counselors at ERHS were struggling to engage 12th grade students with post-secondary 

information, which seemed a nebulous cloud to most 17 year olds. Already in place, we had a ‘Boot Camp’ 

that was structured as a six-week lecture series for self-selected students to attend one hour events once a 

week during the school day. They would come to the cafeteria for each lecture to learn different aspects of 

university/college information. While this was a step in the right direction, we needed something that was 

much more activity based to engage the students and have deeper impact. Our Assistant Principal challenged 

our team of school counselors to come up with a plan to reach these students in an engaging manner. We 

needed to come up with something more meaningful and tangible where the students were excited to attend 

every week. Our counseling team got to work. We were aware of The Reach Higher Initiative, which is the 

former First Lady’s (Mrs. Obama) effort to inspire every student in America to take charge of their future by 

completing their education past high school, whether at a professional training program, a community college, 

or a four-year university.  

 

We wanted to utilize our partners within the CAPP team to engage our students with the much needed 

connection piece that we seemed to be lacking. We brainstormed with our ERHS team and CAPP partners 

meeting several times to discuss what the students must know to be successful in their transition. We decided 

to take a direct approach and ask the students directly. We surveyed students about what they know and 

what they want to know in their planning for post-secondary education. Their response was critical to the 

redesign of “Boot Camp” into the “Reach HIgher Academy” (RHA).  

 

How would we take these questions and answer them in an engaging way? How could we include our CAPP 

partners? After much discussion ERHS team members decided to stick with the “Boot Camp” structure, but 

change the events from lectures on topics to interactive sessions. Our students would move from topic to 

topic in different locations throughout the campus. We collaborated with our partners, AHC, Santa Barbara 

Scholarship Foundation, and University of California, Santa Barbara (UCSB) to discuss the results of the survey. 
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We all felt it necessary to make this a time where a student could come and learn, take away something, and 

that we should provide prize incentives along the way. We designed a game card that provided us with 

attendance data and provided students with an incentive for participation and engagement. Students rotated 

through the presentations completing a tangible step in the post-secondary transition process at each one, 

examples include: Resume, FAFSA Id, ‘Brag Sheet”, and starting their applications to college. 

 

Goal: The goal of the Reach Higher Academy is to provide essential information to students regarding the 

college application process, financial resources, as well as tools for career readiness.  

 

Objective: Our objective is to target 200 students to receive this information and to maximize the use of our 

community resources and partners to best assist our Senior class with the college application process and 

career readiness. The Ernest Righetti High School team has joined together with our partners from Allan 

Hancock College, UCSB, Cal Poly and the Santa Barbara Foundation to provide information and practical tools 

to help our students Reach Higher.  

 

To measure the success of our project we have developed a pre and post survey to collect data from student’s 

prior knowledge about college readiness and post academy outcomes.  In addition, we will log weekly 

participation for all session.  

 

Implementation Timetable:  

9/7/2016  

Welcome/Intro  

1st Period  

9/14/2016  

Session 1  

2nd  Period  

9/21/2016  

Session 2  

3rd Period  

9/28/2016  

Session 3  

 4th Period  

10/5/2016  

Session 4  

5th Period  

10/12/2016  

Closing  

*Prizes*  

6th Period  

 

Topics to cover in sessions: Brag sheet/senior resume, CSU/UC college application, testing requirements for 

both the two and four year colleges/universities, financial/ scholarship and transitional living information.  

 

Session Topics 

1. Kick off Session 

2. Develop a Senior Resume and Learn About the College Application Process,  

3. Explore Financial Resources and Scholarship Opportunities,  

4. Complete Your California Community Colleges Profile and More,  

5. Get Connected.  

6. Culminating Session 

 

We began with a kick off session to start the process in an exciting way. This was extremely important to the 

success of RHA. We asked PTSA to donate breakfast items and water since we were starting at 7:30 am. We 

had energetic music playing to welcome students into a lively atmosphere and gave each student their game 

card and the Principal gave a Welcome address. Following the Principal, we had a community partner do an 

icebreaker activity and then each describe the game, the rotation, and the overall schedule. We told students 

about the available prizes (Yearbooks, Prom tickets, Grad Nite tickets) for verified completion of all RHA 
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activities and then had a raffle to give away college gear which was donated by CAPP partners. Students were 

given a folder to maintain and organize their RHA activities, ie, their college application process. We made the 

final RHA session to mirror the kick off session with the entire group gathered together and larger prizes 

awarded.  

 

We had approximately 200 student self select to participate in Reach Higher Academy. After the kick off 

session where all the students were together, they were broken up into four groups of 50 to rotate through 

four ‘breakout sessions’ over the next four weeks to return back together into the entire group for the 

culminating activity.  

 

After completion, each participant will have a knowledge base of the college application process; a Federal 

Student Aid Identification Number that will be used during the financial aid application process, a completed 

California Community Colleges Profile which will enable them to register to any community college in 

California, and knowledge about high school and community resources.  

 

The culmination (last session of RHA) was a huge success with students taking a group photo and AHC 

providing lunch for everyone. We gave away the Prom tickets and Yearbooks at this time as well. Each week 

after the scheduled time, we met to debrief and to fine tune the next session.  

 

As a follow up to our RHA, our administration was highly supportive in giving more incentives to students who 

COMPLETED the work begun in RHA such as finishing and submitting the Allan Hancock Community College 

application, the FAFSA, and any other college/military of trade school application within a certain amount of 

time. Their prizes included Grad Nite tickets, college gear, etc. It also gave each administrator a chance to 

speak to each student about his/her post- secondary plans.  

 

Overall, CAPP has given RHS more opportunities to work with our partners to better improve communication 

between institutions, give quality access to our students, especially first generation, and provide services that 

would not have been possible without the generous use of CAPP funding.  

 

Success  

As a counseling team (College Counselors, High School Counselors, administrators and support staff), we have 

come from having limited counseling services to a variety of counseling options. In an effort to remove the 

transportation barrier, our team of school counselors (from both levels) accomplished the goal of providing 

additional services to students  within their rural community.  This is an important step of success for our Guadalupe 

and Los Alamos students due to the over 8-mile drive that they would have to commute one way to our school site. 

Since our outreach to these communities, our number of students meeting the priority registration requirements has 

dramatically increased.  

RHS School Counselors  

Another success the counseling program has had is being able to increase the number of students involved in our Reach 

Higher Academy. Through CAPP, we were able to modify the curriculum and were able to bring in our partners to help 

during the presentations. Students have been able to gain more knowledge of college access during the presentation. 
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The Reach Higher Academy was so successful that we have used that same format to do our Reach Higher Academy 

Bulldog Edition (targeted students that are going to community college) and a Reach Higher Academy Freshman Edition 

(targeted our at-risk freshman).  

AHC Counselors  

At the first couple of CAPP meetings that I attended, it was evident that the faculty and staff had student success at the 

forefront.  The team was full of ideas and creativity.  It was great to hear their struggles and obstacles.  But, it was also 

apparent that there was some distrust with Allan Hancock College.  Whether it was hearing it from former students or 

current students or even experiences they had encountered, AHC had to earn the trust of the high school folks.  AHC was 

there to listen and to bring back recommendations to our campus so we could make change and change policy.  We all 

had the same agenda and that was to serve students.  The counselors from both sites had lots of fun implementing the 

new initiatives.  AHC could not have served so many students without the support of our counterparts at the high 

school.  I think it also helped that the top administrators cleared the path to remove obstacles at AHC.  The President, 

Vice President of Student Services, Dean, Student Services and Chair of Counseling Department were all on board to 

change the odds for our students.  

Moving Forward  

Moving forward, we will continue to work with our District Office to determine ways of funding our 

sustainable projects. With the CAPP grant, we began a professional journey that has blossomed into a variety 

of outreach programs, access to services, and collaboration with local institutions to provide transitional steps 

of success for our students. We are eternally grateful for the help of the CAPP grant and what it has meant for 

our students' future and how it is the first steps in changing lives.  

 

As our district increased the number of credentialed school counselors allowing our collaboration with AHC, 

Cal Poly-SLO, UCSB, and Community Scholarship organizations, the creation of Bridges to Success provided us 

with a platform to discuss crucial issues that were hindering our students’ success and a way of developing 

solutions / action plans to remove these barriers.  We also increased communication and worked together to 

increase the visibility of counseling services on site.  This also led to having an AHC outreach ambassador on 

campus weekly in our College and Career Center.  As a counseling department, we also made sure to enroll 

students into our Expository Reading and Writing Course.  This course helped develop and sharpen our seniors 

writing and reading skills, so they could make a smooth transition to college level English courses bypassing 

any remedial courses.  

 

This process also helped us go from random acts of guidance to a more intentional and targeted effort, making 

sure to include our most underserved and marginalized groups.  
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Chapter Seven: 

Summer Accelerated Geometry 
Dutch Van Patten 
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The Problem 

At ERHS, while we have a high percentage of students (87%), graduating from their four years of study, the number of 

students who complete the A-G requirements is lower than we like (43%). As a Math teacher and former Math 

Department Chair, I was invited to join the ERHS CAPP team and work to improve the number of students meeting the 

A-G requirements. After working with a colleague to look for patterns that could be contributing to our problem, we 

determined that the root of problem is that even with hard work and skill, there is a large number of our students who 

can never reach Algebra 2 (the math requirement for A-G requirements) because when they start in a Two Year Algebra 

course, the matriculation is as follows: 

9th grade Two Year Algebra A/B 

10th grade Two Year Algebra C/D 

11th grade Bridge to Geometry 

12th grade Geometry 

This makes it impossible for anyone in this matriculation pattern to complete Algebra 2 unless offered an opportunity to 

accelerate through their courses faster.  

 

This problem is further confounded by a school policy that requires students in Chemistry to have Geometry successfully 

completed as a prerequisite. Ultimately, our students that followed this matriculation of courses were unable to meet 

the A-G requirements in either Math or Science. We needed to find a way to accelerate their progress in order to meet 

these requirements.  

Data 

● Summer 2014 

○ 27 Students Enrolled (all 2yr Alg Students) 

○ 22 Students Finished with Passing Grade 

○ 20 Students Went On To Be A-G Qualified in Math 

● Summer 2015 

○ 41 Students Enrolled (25 2yr Alg Students, 16 Alg I Students) 

○ 38 Students Finished with Passing Grade 

○ 31 Students Went On To Be A-G Qualified in Math 

● Summer 2016 

○ 41 Students Enrolled (20 2yr Alg Students, 21 Alg I Students) 

○ 35 Students Finished with Passing Grade 

○ 35 Students Went On To Be A-G Qualified in Math 

Steps Taken 

After looking at the problem, the idea unfolded to develop and offer a Geometry course for the summer. Currently, our 

school district only funds summer school for students to make up units that are necessary for graduation. The CAPP 

grant gave us the opportunity to not only give students an opportunity to get ahead, but to do it in a new way. This idea 

was presented to the ERHS CAPP team and it was decided that this could be a possible solution, and a definite project to 

use the grant monies.  

 

Our target population was the students who started off at our lowest math course, but had the desire to go directly to a 

university after after high school. We needed to develop the course in such a way that could include a full year course in 
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the designated time period. We also needed the students yo see success and have supports for motivation, and finally in 

such a way that students truly retained the information at a deep level that can support taking Algebra 2 subsequently.  

 

We were curious how many students this course could benefit as well as how many would even be interested.  

 

Once the ERHS CAPP team was on board with this as a project, I went to the Math department and received a ‘green 

light’ to proceed with the project and see what the results would be.  From that step, I proceeded to work with school 

and district administration to make sure they would honor the course and confer the appropriate credits to the 

students. We made agreements to what curriculum should be used and that the course would be taught by an 

experienced teacher (me).  

 

The next step was to develop the curriculum to present it to the Math Departments in the school district. I designed the 

class with the knowledge that homework completion is one of the major contributing factors to our students lack of 

success in math courses. I needed to break down 36 weeks of instruction in 6 weeks so I knew I needed to teach  a 

week’s worth of material and have students complete the homework each day. I collaborated with expert Geometry 

teachers to design my daily activities and also the assessment practices. We designed a system where students received 

instruction and completed their practice (formerly homework) during their time in class, then would start the next 

morning with a quiz over the previous day’s material. This provided incentives for the students (get their homework 

done in class before they left) and practice while they could still receive support and guidance, and the morning quiz 

gave me as the instructor the formative data I needed to adjust my instruction to meet their needs. 

 

Student selection was the next step, and a very important step. Our goal as the ERHS CAPP team is to increase the 

number of students who complete A-G requirements, so our focus was on the students where this would be the thing to 

enable that as a possibility. Students were presented with the summer course as an opportunity, then were asked to 

apply to participate. The Math department worked as a group to review the applications and determine the students 

that would be enrolled in the course.  

 

The class was 6 weeks long, Monday through Friday and scheduled from 8am to 2pm. Mornings started with a quiz, then 

direct instruction which was normally finished by 12pm. Students would then complete their practice problems before 

leaving for the day. If they finished early, they could leave early. Each day kids worked diligently to finish and leave. I 
never had to worry if their work was done or if they were doing the homework. The students loved it because they never 

had work outside the class. 

My Story 

I was invited to be on the ERHS CAPP team in 2013 as a Math teacher to work towards improving student progress 

through our high school and into the college system. After evaluating student progress and patterns, this Summer 

Geometry course was proposed and planned as a project for the ERHS CAPP team to fund to see if we could improve the 

number of students able to complete the A-G requirements to apply for university admission out of high school.  

 

The Accelerated Geometry course first ran in the summer of 2014 with all students that had begun in the Two Year 

Algebra program. During this first iteration, I learned a few things that led to adjustments from the original plan. One of 

the first decisions that was made early in the course was that students could leave early if they had completed their 

practice problems. This gave me a class full of very motivated students doing their work, and no students that did not 

complete the work.  

 

Another adjustment that I made was to change the start (and end) time of the day by 30 minutes. Over the summer the 

students did not receive any school provided transportation so many were using the Santa Maria Area Transit (SMAT) 
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busses and were arriving 30 minutes late. The start time was moved back to 830 instead of 800am to accommodate 

student transportation issues.  

 

Over the first summer, there were 27 students originally enrolled, 22 of which completed the course satisfactorily. Of 

those 22, 20 went on to complete their A-G requirements, meaning they were able to complete Geometry, Algebra Two, 

and Chemistry successfully. I recognized this to be a successful program, but still looked for ways to improve. After some 

brainstorming, I decided to open the course up to a select number of 9th graders who finished Algebra 1 in order to help 

motivate the older students and provide an acceleration opportunity for the younger students.  

 

That year, Summer 2015, we had 41 students chosen for the class. The majority of these students were from the original 

target population, but we had added a small number of students attempting to accelerate.  Of these 41 students, 38 

passed the course and 31 went on to become A-G qualified in math the following year. Of the 31, 20 were the students 

who started in the Two Year Algebra course trying to catch up and they did so successfully.  

 

By the third year, 2016, the course had demonstrated enough success that some of the Math teachers wanted to include 

more students looking to accelerate towards advanced classes. We increased the number of acceleration students to 

approximately half of the group. The class that year was a huge success with 35 of the 41 students passing and going on 

to become A-G qualified in math. Of those 35 students, 17 were from the Two Year Algebra students who are now able 

to apply directly for university admission. 

 

The final step of this project now that the course had been running successfully for three years was to take it districtwide 

and move from grant funding to district funding. This became very difficult. The ERHS CAPP team had agreed to stipends 

for payment that was fair and appropriate. However, with the district being at the helm, we were held to contractual 

obligations that limited to the pay to less than 65% of what the grant had been paying. The incentive to teach the course 

diminished to nearly nothing, as it was asking teachers to give up the majority of the summer and be paid at significantly 

less than their daily rate during the school year.  

 

However, the biggest struggle in my opinion involved philosophical differences with the other math department 

members and administration. Through practice over 3 years we struck a balance between students working to meet A-G 

requirements that otherwise were blocked from doing so and students working to get into upper level math courses. 

The decision was made against the advice of the Math Department Chair and CAPP team to focus on the students 

moving into the upper level courses. This decision eliminated the opportunity for those students seeking advancement 

to meet the A-G requirements essentially barring them from Geometry and Chemistry and meeting the requirements to 

apply directly for university admission. I was deeply hurt by this decision because the course I developed was to help 

students who had no other way to meet the A-G requirements, and I had witnessed a group of students at graduation 

each year who were eligible only because they took that course. This opportunity is now gone.  

Artifacts 
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Parent/Student Contract for Summer Geometry Course 
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Chapter Eight: 

Pre-Chemistry Course  
 Samantha Van Patten 
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The Problem  

ERHS has a statistically high rate of failure in the Chemistry course that is required to meet the A-G requirements to 

apply for acceptance to four year universities. Increasing the number of students who are A-G qualified is a direct goal of 

the ERHS CAPP team as well as the ERHS Single Plan for Student Achievement.  

 

In 2015, our school district data showed that 30% of students who took Chemistry for a first time were failing the course. 

However, under review, teachers noticed that students who retook Chemistry for a second time were more successful at 

grasping the concepts and progressing with greater confidence. After interviewing students and teachers about this 

trend, the anecdotal evidence led to the conclusion that students taking Chemistry in the 10th and 11th grades lack 

various skills needed to be successful in the course like study skills, organization, critical thinking, and problem solving 

skills. 

 

Chemistry mimics a mathematics course in that the first concepts taught build on the next and so on. Therefore, a lack of 

understanding at the beginning of the semester quickly spirals into an impossible feat. I proposed a “Pre-Chemistry” to 

the ERHS CAPP team and the current ERHS Chemistry teachers, that was based on the success of the Summer 

Accelerated Geometry course. The course would follow the model of the Accelerated Geometry course for design and 

implementation to strengthen students’ skills prior to entering the ERHS Chemistry course in the Fall.  

Data 

Pre Chemistry Workshop Summer of 2016 

17 students signed up 

15 students attended/completed workshop 

12 students went on to complete A-G Requirements 

Steps 

1. Develop curriculum that will provide students with foundational skills necessary for success in the Chemistry 

course. This is best done working in collaboration with teachers currently teaching the course in order to identify 

both the skills needed, and the areas of the course where students seem to struggle the most and ultimately 

stop trying.  

2. Select students that will benefit the most from this type of workshop. We chose to aim for students who 

received a B or C grade in their current Math/Science courses but were planning on taking Chemistry in the Fall. 

In addition, we looked for teacher recommendations who had worked with the students in the past and knew 

their study habits and performance. Students who were interested then completed an information sheet that 

could be used as a reference when a committee of Science department members to select appropriate students 

if more signed up than could be served (this was deemed unnecessary). 

3. Students attend the daily workshop for 4 hours per day and build their knowledge and skills and a reference 

notebook that will support them in the subsequent Chemistry course.  

4. Continued observation of students through the year to provide support and track their success.  

5. Celebrate victories! Small victories during the year as well as at the end of the Chemistry course for those who 

were successful all the way to the end. 
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Story 

Upon joining the ERHS CAPP team and convincing both them and the ERHS Science department to support and allow a 

pilot Pre-Chemistry course, the next step was to make it happen. The idea was presented to students as an opportunity 

to have a new starting point for Chemistry. Students would participate in a 3 week workshop that would provide 

students with preparation directly related to success in a Chemistry course. The Pre-Chemistry workshop does not 

replace Chemistry, but gives students an opportunity for foundational skills and direct instruction in the soft skills that 

are necessary for success in an academic course such as Chemistry. By attending the workshop, students would have as 

a result a reference notebook created by themselves in collaboration with myself and their peers that would support 

their success in the subsequent Chemistry course.  

 

Using the current (2016) course outline for the Chemistry at ERHS, I began to create the objectives for the Summer 

workshop. The Chemistry teacher suggested that I cover mostly foundational skills that are presented in the first 

semester of ERHS Chemistry as well as the soft skills.  

 

The structure of the day was planned for 3 weeks in the summer, Monday through Friday 8am til 12pm for a total of 60 

hours. Students would participate in various learning activities to give them multiple modes of access in addition to 

improved engagement. Each day was broken into 4 parts that followed the same pattern: 

● Agenda and objectives 

● Misconception Inventory (question, activity, video) 

● Essential Question (notebook and handouts) 

● Notes (via slide presentation, whiteboard/lecture, handout) 

● Guided Practice (via textbook, notes, handouts) 

 

Over the course of the three week workshop as students completed the activities, they developed a notebook 

comprised of handouts and additional resources as well as their own notes and practice problems to refer to later when 

they take the Chemistry course. I developed the plan for the notebook using a variety of curriculum resources including 

AVID for successful study skills, the current Chemistry textbook, adapted supplemental material, and internet resources. 

 

Each student received a binder and notebook pages each  day they were present in class. This binder served as an 

interactive notebook with adapted Cornell notes taken by the students, a learning log for reflection, and practice 

problems. These activities support the thinking needed to meet the New Generation Science Standards. While the three 

week time period provided limited ability to address many of these newly adopted standards, the use of more hands-on 

activities and experimentation is foundational for the skills that the students will need during the Chemistry course in 

order to master those standards.  

 

During the pilot, I listened intently to the students during discussions and collaborative work time and adjusted the 

content to meet their needs while still adhering to the objectives for the workshop. I was able to informally evaluate 

each student while doing practice problems or conceptual games. Each day included a challenge that was intended to 

engage students with the curriculum and build community within the group that could continue to support each other 

as they progress into the Chemistry course.  

 

At the end of each week, students completed a quiz over the concepts of the week including questions and practice 

problems. I used the results of these quizzes to evaluate and adjust my plan for the following week. At the end of the 

course, each student received a Certificate of Completion and we celebrated as a new “family” with a potluck that the 

students organized.  
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Over the following school year, I continued to monitor the students from the Pre-Chemistry Summer Workshop. I 
continued to encourage them, and saw they were supporting each other, and provided small treats periodically as an 

incentive to continue working hard to be successful in Chemistry. Out of the 15 students who completed the workshop, 

12 successfully completed Chemistry with a C or better grade and were successful at meeting their A-G requirements.  

 

I was very excited and fueled by the students’ successes and was ready to teach it again and share the curriculum with 

other teachers interested in pursuing a similar model. Unfortunately, by the summer of the 2017, the grant period had 

come to a close and the the workshop would have to be supported by the school district rather than the CAPP grant. 

Because of this, the contractual requirements for teachers to work in the summer were in force and the course could 

not be offered.  

Successes and Recommendations 

1. Based on the data, the model was successful. 80% of the students who completed the Pre-Chemistry workshop 

completed their A-G requirements, which means they successfully completed Chemistry with a C or better. This 

number is particularly encouraging when it is remembered that the students who participated came from a 

target group of students that were most likely to NOT be successful in completing Chemistry.  

2. It is recommended to work with peers to develop this style of workshop that provides foundational skills 

necessary in a course that students struggle to complete. The successful collaboration with the Science 

department and the Chemistry teachers helped to develop the curriculum that ultimately gave the students 

what they needed for success.  

3. This pilot was only possible because of the CAPP grant. By using grant monies, we as the ERHS CAPP team were 

able to develop innovative ideas and implement them to determine if they can be successful. Unfortunately, 

even though this project provided promising results, it was unable to continue due to contractual requirements. 

It is recommended that working with the administration early in the development to have a plan for 

continuation of successful programs in order to avoid the heartache I experienced after developing a successful 

program AND then not being able to continue it for reasonable compensation.  

 

Resources for course development: 

● Addison-Wesley Chemistry expanded 4th edition 

● 100 Reproducible Activities Chemistry Instructional Fair, Inc., Grand Rapids, MI 

● Prentice Hall Chemistry a Study of Matter Laboratory Manual 

● http://sciencenotes.org/ (periodic table) 

● http://chemistry.about.com/ (periodic table) 

● https://www.youtube.com/channel/UCxby2oPQwaY2poKTg5pSRqA (teacher’s pet video) 

● www.chemistryislife (chemistry of pancakes) 

● https://www.nde-ed.org/EducationResources/HighSchool/Radiography/radioactivity.htm  (atomic number) 

● https://www.boundless.com/chemistry (mass number) 

● https://www.youtube.com/watch?v=0Bt6RPP2ANI (The 10 Most Amazing Chemical Reactions; with Reactions) 

● Elements 4D app 
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Artifacts 

 
General Lesson Plan 
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Depth of Knowledge Question Stems 
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‘Students Can’ Statements of Objectives 
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Plan for Week One, example of organization of topics 

 

Textbook Practice, example 
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Law of Definite and Multiple Proportions Textbook Navigation Activity Example 
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Essential Question Notebook Page Example 

142 



 

Personal Learning Log Example 
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